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.'. . PREFACE 

* 1 

* : Ohto cuAAicutum gulden £oa Vocational Home. Economic* have. 9 

consistently attempted, to Aefitect fiuAx/uAtic appAoachet> and content. 
A voAi^ty o^ developmental models have, been used in the. past. As we 
\ appAoached the. revision on de.veZopme.nt o£ a new ConsumeA/Homemaking 

.Cu^Aichlum Guide fio'A Ohio, It was interesting to analyzt the natuAe and 
design o£ the. Ia6t two gulden. The. 1966 guide. accepted socteXy "oa'-ca" 
and had as its aim to de.ve.top one.* 4 own potential. It focused on con- 
cepts and generalizations leading to lifiesktLts and manipulative motoA 
skills with necessaAy and, useful info Amotion acquiAe^ to focJ£itate 

one 1 6 own existence. The. 1974 guidf- had the. competency based approach 

l 

^ oa its aim foA the. developmental pAocess T The. teacheA diAecXed needs 

assessments and taught te.chrU.cjat skills to the. extent that there was a 
* demonstrated change, in attitude., knowledge., ^skitls, and behavioA with 

• 'wphas.u>. on) coping with change, to improve, the. quaJUXy o£ the. ^amity^ 
This ^technical dppAoach o£ competency de.veJtopme.nt ii> still a 

cuxAcnt emphasis in vaAious cuAAlcula in Ohio. The. new trends in 
literdtuAe AegaAdJwg cu^Xcutum design indicate, that we. need to Ae- 
evatuate oua value<Kaim6, ouA assumptions conceAning the, natuAe o& 
SocteXy, learners , hqme e r conomics conteytt^and the. leaAntng pAocessito 
r achieve. ouA aim. We neeJ to deteAmine Whcuts^ ou^\tim? What is l* 

* woAthwhile? We need to cpviifo and evaludte mode* o£ thx^king cend 
utilize, these a6 bate* foA cuAAtcutum and tnstAuctwn^oeAk. We need 
to identify conM.que.nceA o£ decisions f based on the. vectues AepAesented 

\ by £kej>& morfe* o£ hatioYiatiXy , to &tude.nt6, family and society. 
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ThaA .the 79*3 guide haA combined the. "but of "all worlds". It 
kelp* AtudentA learn the. tech^cal skills af -tfie occupation of home- 
* making. Of equal importance / it uaca the procesf model of -'practical. 
A^aAoning -to aA6ist both men and womehj^^iktng action xe.gaA.dtng the 
perennial problem that face^lndivid^f^^d families living In the 
world society. No Ipngeh can our a t^ents a Imply ' accept the world "oa 
l&" . They need lo be able to uAe knowledge /.f'dc^A, ' Interwoven, with the 
understanding of pie AituattonA they find ZRem&elveA In, aA .they 
co^ider their oGn'valueA and tho&e with whom they^lnteraat. They need, 
to make decisionA and determine the con&eguences of their UeclAlonA oa ■ 
they take action to improve, their .own, their family 1 *, and &oclety x 6 
poAitionA In today' a world, ThiA -iA the aim and expected outcome of 
thiA curAlcLLlum directed to all & Indents — male and female -- who are 
planning useful and gainful careers In the home and the community. 

The "new" area Coordinating Work and the family iA ideal for all 
6tudentA, Including tho&e going Into occupational training at the 11tii 
and 12th gradeA, thoAe planning to' enter college, or tho&e who wilt be 

* * 

. A 

working and maintaining a fkmily in the near or more distant future. 

The perennial problemA have been Identified. We muAt help young 

people develop the &k/UlA necestafiy for an emancipated society. 

Barbara Reed 
Supervisor in Charge ■ 
i Vocational Education 

Home tconomicA Section 
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tasks, as did Indiana. These models were reviewed by Oh^o. 

■ Simultaneously, Minnesota and Wisconsin were using ah approach 
advocated by Dr. Marjorie Brown. Dr. Brown's "A Conceptive Scheme and' 

A 

Decision Rules for the Selection and Organization of Home Economics 
Curriculum Content" served as an instrumental resource in Ohio's 
curriculum mode) decision. f 

In February, 1980, reports regarding curriculum approaches were 
shared by selected, teachers , It^cal supervisors, teacher educators, and 
state staff. Presenters included: Phyllis Abt, Colorado; Audrey Carr, 
Kentucky, Joyce Konzelman and JoAnne Rowe, Indiana; Elaine Staaland, 
Wisconsin; and Pat Erickson, reporting on Mi^n_e_^ota's approach. 

A task force was appointed: - ' 

Dr. Beulah Sellers Davis, retired Director, School of Home 

Economics, Ohio University 
Dr. Marge Wilsman, Assistant Professor, The Ohio State University 
Dr. Joanne Tappenden,' Home Economics Teacher Educator, 

University of Akron K 
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The ta^k force's basic goal for the curriculum was "Optimum Quality 

* of Life in Homes and Families" by means of "Developing Knowledge and Skills 

for the Occupatipn of Homemaking". Committees were chosen to research 

-"What Is" and "What Should Be". v 

* • / ' 

These committees were: . «t 

% Needs and Concer ns of Adolescents Committee 

* Jeannine "f^orris, Home Economics Supervisor, Tri-County VEPD 

CrystaJ Canan, Student, Kent State University " > 

Meta VanNostran, Home Economics Instructor, Athens High School 
Pat Smith, Home Economics- Instructor, Hopewell -Loudpn Hig^ /-School 

Home 1|conomicS' Curriculum and Qurriculum Literatu re Committee ; 

. - Dr. Marae!^Wflsman, Home Economics Teacher Educator, ike Ohio State 
University (Later replaced by Dr. Janet Laster, w Home Economics^ 
TeacheV Educator, The Ohio State University) 
* Barbara Reed, State Staff, Vocational Home Economics Section 
Joan Wilton, Home Economics Instructor, Greenon High School 
\ " Mattie Jackson, Home Economics Instructor, Jefferson Twp. High 
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* Jane Eiden, l^ome "Economics Instructor, Northland High School 

Penny Reighart, Home Economics Teacher Educator, The Ohio State 

University l ■ * 

Wanda Vogler, Displaced Homemaker Coordinator, Springfield- 
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Work and the Family Committee 

Dr. Joanna Kister, State Staff, Vocational Home Economics Section 
Ruth Billingsley, Home Economics Instructor, East High School 
Ci Emily /terks, Home Economics Instructor; Union Scioto High School 
4 MargareT Owens, Home Economics Instructor, Aiken High School 
x Janet Moore, Home Economics Instructor, Mother of Mercw High 

School \ 
Virginia Ramey, Home Economics Instructor, Jonathan Alder High 
.* School 
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Family/Societal Concerns Committe e 

Dr. Joanne Tappefoden, Home Economics Teacher Educator, University 
<*f Akron •* J 

Larry Petry, HoTne Economics Instructor, Goodrich Junior High 
' School 

Catherine Bui lard, Home Economics Instructor, Copley High School , 
i Bernadette Baker, Home Economics Instructor, Waterloo High School 
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Dr. Beulah Sellers Davis, retired Director, School of "Home- 
Economics, Ohio University Jt* 
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School • * 
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Jane King, Home Economics Instructor, Northridge High School 

The Effect of Family- and Employment "Committee 

C • " ^ 

Dena Plantz, State Staff,* Vocational Home Economics Section 
•Dr. Gail Henderson, State -Staff, Vocational Home Economics Section 
*. Joanne Guy, Home Economics Instructor, Eli da High School 

Colorado's task list was validated for Ohio via Dr. Joanna Kister's 

dissertation research. Perennial, and practical problems and the' concerns 

regarding these were determined. In June 1981, the skeleton of the 

curriculum was developed which incorporated the skills of the homemaker 

and the process of practical ^reasoning focusing on the perennial problems 

i 1 

of homemaking. Consultants included: 

Dr. jack R. Frymier, Department of Foundation and Research, 

The Ohio State University 
$h.il Swinehart, Principal, New Lexington Junior High School' 
•Dr. Barbara Armstrong, Department of Family Life, University 

of Akron 

Dr.' Pat McKenry, Department of Family and Human Development, 
The Ohio State University 

. Dr. Mary Rainey, Home -Economics Education, University of \ 
Akron 

Dr. Janet Laster, Home Economics Education, The DM o State 
University . 

w Franc ine*1ttfl tgren, Home Economics Education, Pennsylvania 
State University 

Six university-based organization groups were developed to provide 
further structure to the perennial problems o^f consumers and homemakers 

v li 



identified as a result of the earlier- research.' These groups later 

• ' . . ' 1 > ^ 

v t " , "J, ■■ 

had representative members 'involved in a two week writing workshop 
to develop the concepts using the practical reasoning process: 
The groups were as follows: 

* 

Coords nati ng - WoTlTl fid the Family - University of Akron 

. ( ) 

Dr.. Beulah Sellers Davis, retired Director, School of Home 

Economics, Ohio University 
Dr.. Joanne Tappenden, Home Economics Teacher Educator, 

University of Akron 
Margaret Driver, , v State Staff, Vocational Home Economics 

Section , 
AdelRiegel, State Staff, Vocational Home Economic^ Section 
Dr. Gfai 1 Henderson, State Staff, Vocational Home Economics 

Section y 
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Jane King, Home Economics Instructor, Northridge High School 
Cynthia Sapronetti, Home Economics Instructor, Garfield 

High School ' - . " 

Karen Hardman, Home Economics Instructor, Central Hower High School 
Bernadette Baker, Home Economics Instructor, Waterloo High School 
Shirley Irvin, Home Economics Instructor, Buckeye Valley High, . 

School . 
Virginia Goodell, Home Economics Instructor, CrestvieW High 

School 

Catherine Bui lard, Home Economics Instructor', Copley High School 



Nurturing Human Development - Miami University, Mt. St. Joseph 

College, University of Dayton 

Eileen Grice, Home Economics Teacher Educator, Miami University 
Drv Jane Link, Home Economics .Teacher Educator*, Mf. St. Joseph 
College 

Pauline Metzger, Home*t^nomics Teacher Educators Universi ty of 

Dayton '\ „ 

Vera Ramstetter, Home Economics Supervisor, Cincinnati City 
JoEtta Cooper, Home Economics Supervisor, Springfield City 
Ruth Sarle, State Staff, Vocational Home Economics Section 
' Mabel 1 Black, State Staff, Vocational Home Economics Section 
Barbara Whitaker, SJfcate Staff, Vocational Home Economics Section 
Dr. Joanna Kister, -State Staff, Vocational Home Economics Section 
Geraldine Cartmill, Home Ecbnomics Instructor, Miamisburg High 
School 

Kathy McGrath, Home Economics Instructor, Southeastern High School f 
Joan Wilson, Home Economics Instructor, Greenon High School 
Heather Boggs, Home Economics Instructor, -Springfield High School 
Linda Haines, Home Economics Instructor, New Richmond High School 
Christa Davis, Home Economics Instructor, JJilmington High School 
Betty PhilUppi, Home Economics Instructor, Mt. Vernon High School 
Barbara Blatter, Home Economics Instructor; Newark High School 
Janet Moore, Home Economics Instructor, Mother of Mercy High School 
^Margaret Owens", Home Economics Instructor, Aiken High School 
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Economics and, Managing Resources - Kent State University, - 

Youngs town State University 
Dr. Alice Darr,,Hpme Economics Teacher Educator, Kent State University 
Janice €11 as, Home Economics Teacher Educator, Youngstown State 

University * > 

Casmlra DiScipio, Home Economics Supervisor, Cleveland City 

(nne Kerpsack, Home Economics Supervisor, Youngstown City .* 
aura Pernlce, State Staff, Vocatidnal Home Economics Section 
Naomi Blodgett, State Staff, Vocational Home Economics Section 
Anita Boneburg, Home Economics Instructor, Lincoln West High School 
Becky Conzo, Home Economics Instructor, Grand Valley High School 
Mary Behanna", Home Economics Instructor, Revere High School 
Ruth Billingsleyi Home Economics Instructor, East High School 
Crystal Canan, Student, Kent State University ■ ■* 

Feeding and Nourishing the Family - Bowling Greeg State University, 

• Ashland College 

Dr. Pat Erlckso^, Home Economics Teacher Educator, Bowling Green 

State University „ y 

Ann Stephens, Home Economics Teacher Educator, Ashlatid College 
Carol Bodeen, Home Economics Supervisor, Apollo VEPD 
Kathy VoorMes, State Staff, Vocational Home Economics Section * 4 . - 
Mabel 1 Black, State Staff, Vocational Home Economics Section * 
Vicki Melyln, State Staff, Vocational Home Economics Section 
Joanne Guy, Home Economics Instructor, Elida High School 
Gerry Greenwood, Home Economics Instructor, Highland High School. 
Charlotte Adairaek, Home Economics Iostructpr, Brookhaven High School 
Sue Clover,%jjwne Economics Instructor, Wapakoneta High School 
Lucretia TfooBt Home Economics Instructor, Libbey Higji School 



. Creating a Living Environment - The" Ohio" State University 

* V* 

ftr. Janet Laster, Home. Economics Teacher Educator, The Ohio §tate 

University 

Barbara Reed, State Staff, Vocational Home Economics Section- 
Roberta Bradshaw, Home Economics Supervisor, Columbus City \ 
Alice Hite, Home Economics Supervisor, Licking County VEPD 
Jane E1den, Home Economics Instructor, Northland High .School 
Emily Marks, Home Economics Instructor, Union Scioto High School 
Debra Tartell, Home Economics Instructor, Stanbery Freshman High 
School 

. Emma Yanok, Home Economics Instructor, Centennial High School 
Loyce Hopkins, Home Economics Instructor, West High School 
Pam Stockberger, Home Economics Instructor, Newark High School 

^eeting Clothing and Textile Needs - Ohio University 

- Lee C1browsk1, Home Economics Teacher Educator, Ohio University 
Jeannine Morris, |Home Economics Supervisor, Mrl i-County VEPD 
Karen Heath, Stat* Staff, Vocational Home Economics Section 
Pat Snipes, Home Economics Instructor, Logan High School 
Meta VanNostran, Home Economics instructor 1 , Athens High School 
'Connie Bradbury, Home Economics- Instructor, Kyger Creek- High School 

Material developed was piloted by the writers during the fall of 

» 

1982 following Introduction of the process model and the scope of | the 
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content at the. annual summer conference. 

Extensive editing by Dr. Beulah. Sel lers Davis, Dr. Joanna Kister, 
Dr. Gail Henderson, as well as'mqst State Staff members was continuous 

during the school year. The Coordinating Work and the Family section 

> 

was prepared for printing and use at the 1983 summer conference. 
Introductory modules were developed- by Dr. Joanna Kister (Values, 

- « 

Communication, Management), Dr. Janet Laster (Practical Reasoning 
Approach), , and Meta. VanNostratl and Barbara Whitaker (FHA/HERO) . 

In June^l983, a followup workshop was conducted to perfect writing 
on the five remaining perennial problems and prepare them for printing. 
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■ X. PHILOSOPHY 




PHILOSOPHY 



< . ■ * • ; * 

* Assumptions for the Ohio Cons umer/Homema king Curriculum are based 

upon- the importance of: ' • 

1. Family - The family is needed by society toprovide'a 
supportive environment for human development and thus 
* contributes to the emotional, social, pol i^ical:; , and 
*■ economic well-being of our nation. 

. 2. Vocational Education Orientation - Adolescent family 

members need home economics knowledge; critical and I 
# creative thinking ski 1,1 s ; homemaking skills; and caring 

Interpersonal skills to enhance family life and 
f contribute to productivity in the workplace in a 

complex, changing society. \ 

3.' Reasoned Action - Practical problems, personal, family, 
and community, are intrinsic motivators of 
adolescents, and provide opportunities for developing 
critical and creative thinking skills, including 
reasoned value judgments, while gaining knowledge of 
1) what is worthwhile, 2) contextual factors affecting ^ 
decisions (e.g. family law), 3) alternative strategies, 
4) potential consequences including risks of the , 
alternatives. (Molescents need skill in making \ 
morally defensible judgments about what is best to do, 
/ as^well as in making technical (how to) judgments) ■ 

Integrating instructional processes with the curriculum require:. 

1. Cooperative Learning - Cooperative, interactive learning 
* structures facilitate the development of many cognitive 

and affective learnings important in home and family 
living, while Independent learning structures promote 
mastery of factual information, simple mechanical skills, 
' and independent skills. 

i 

i 

r 

2: Skill Practice - Skill development requires gaining a 
< 1 meaningful concept of skill needed,, guided practice in 

simulated conditions with feedback, and guided practice 
1 under realistic conditions (e.g. 1n IEE's, FHA/HERO 

activities, and playschool). » 
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AIM v. ^ 

The ainrof the Ohio Consumer/Homemaking Curriculum is to foster 
development of a fully functioning .family member/homemaker who takes 
action for the betterment of the family, workplace, and society. A 
fully functioning individual is a person who makes reasoned judg- 
ments, is humanly caring, and acts responsibly for self androthers. 
Family is defined &i a unit of intimate, transacting, and inter- 
dependent persons who share'some values and goals, responsibility 
for decisions and resources and have commitment to one another over 
time. 



STUDENT OUTCOMES 
' Students will 'J 

1. Develop skills, including: 

* Critical/creative thinking skills 

* Diverse family/hpme/work skills 

* Interpersonal /communicative skills 

* Searching .out resources to resolve family problems 

2. Value' quality home and familyflife, including a personal 
philosophy of: 

* Psychologically and physically heal thy -family members - 

* A balanced.life (work-play, family-work, etc.) 

* Pride in self, family, and work' 

* Equitable role sharing of work and family responsibility 

* Networklof supportive interdependent relationships 

* Concern for well-being of self, family, and others 

3. Take reasoned action: 

* * » * 

* Plan for integration of career and family life .cycle 

* Manage resources to, meet developmental needs of all 
family members throughout the career-family life cycle 

* Improve societal conditions to enhance the family 

* Search out, recognize, and evaluate life's^ 
opportunities 

* Become a nurturing individual 
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THEORETI CAL FRAMEWORK 

r ■ 

Three systems of action provide the theoretical framework for 
the Ohio Consumer /Homemaklng Curriculum: technical, communicative, 
and emancipative. Table 1 illustrates the purpose of each type'of 
action and the goals of the curriculum. 

Table 1 



type of Action 


PURP0SE/£0AL 


GOAL OF 
CURRICULUM 


Technical 
Communicative 

Emajicipatlve " ■ 

y 

• 


Technical control 

Intersubjectlve/ 
interpersonal 
understandi ng 

* 

Self reflection/ 

enlightened 

action 

A p * 

• 


Help students gain 
essential technical 
knowledge ,and skill s ' 
for the occupation 
of homemaklng 

Help students under- 
stand hjjman 
development and gain 
Interpersonal/ 
communicative skll-H 
to achieve qual ity . 
family life 

Help students evaluate 
family and societal 
conditions; make value 
decisions based on 
/moral and ethical 
judgments; and.be 
proactive to bring 
about heeded change 



ALTERNATIVE CURRICULUM MODELS 

. *■ 

Three alternative organizational models received major 
consideration: organizing by a) concepts, b) homemaklng tasks, and 
c) practical problems. Concepts are Identified 1n the curriculum. 
An occupational analysis of the homemajcer was validated 1n Ohio and 
144 tasks identified for inclusion in the curriculum. (Note: These 
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arp -listed at end of philosophy section). The practical problem 
orientation was -chosen as the organizational model because this,, 
approach'more adequately: 

1. -Recognizes the complexity of home and family life . 

2. Considers valued' ends', "what should be M not "what -is". 
For example, tasks performed most frequently may not 
require a major curriculum block; they may be taught 
easily in a few minutes* 

3. Account for future charge. Tasks of the hdmemaker may 
change markedly with societal development or new 
technology but perennial problems endure over time. 

4. Recognizes long term significant issues versus the- 
Vtrivial. A^problem is significant if it is perceived 

tcNm^ke a difference in people's lives. 

5. Provides a pro-active stance; encourages change when * 
needed rather than passive acceptance of existing social 
Conditions . 

,6. Implies action, relates theory and practice, thinking 
and doing, knowledge and skills. 

7. Emphasizes critical and creative thinking skills, 
enabling students to function fully in the face of 
changing knowledge. 

8. Emphasizes the use of concepts in the Reasoning jDro/ess 
rather than ' knowledge- as an end in itself. 

In the practical problem orientation, problem is viewed as a 
diff(u^ult question which requires thought. Perennial problems are 
enduring questions faced by each generation over time. Practical 



problems are value queTP^ns regarding what the best action to 
take. "Practical" does not refel^to expedience but derives from 



praktisch , pertaining to conscious thought process.es which reach 
fulfillment in action. 



TEACHING MODEL 

The teaching model focuses upon the practical reasoning process 
and the development of knowledge and skills to resolve practical 
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problems and to take action. (Laster, 1981) 



Table 2 



INSTRUCTIONAL PROCESS FOR PRAOUAl ACTION 
HACKING MODlL 



PHHC \ CUrjfy Problem 



Identify or introduce the general problem. 
Clarify the real problem. 

Distinguish practical problem fro* theoretical anq 
technical sub-probl ems - 



Phese jj Practical Reasoning 



Formulate goals or valued ends. 

(Identify the reasons for action based on valuer, 

resolve v*1ue conflicts). 
Interpret the contextual factors of problem. 

(Identify the factors and people Involved and lh« 

reasons for their 1 nvol veroen t ) 
Generate alternative solutions, strategics, and 

means for reaching goals. ' 
Describe the potential or predictable consequences 

of each alternative. Including ho* eacn m1U 

affect the well-beirtg of self, others and society, 
tvaluate the consequences, using the goals or valued 

ends and 60*lfX tuil factors as criteria. 
Hake a decision PWed 



Phase 111* Actio n 



♦d on above reasoning 



~f- 



Develop student sfcills necessary for effective action. 
Encourage u$e of skills in real situation. 
' ■ % * 

Phase [V Reflection on the Action . ^ 

\ Reflect on the action as implemented and the actual 
consequences. 

Evaluate these consequences with valued ends and gods 

and contextual factors as criteria. 
Formulate concepts and general nations to use 1n 

future experiences. 
Set new goals. ' 
Identify new problems. 



Knowledge required includes subject matter_r~ value concepts, contextual 
factors, alternative strategies, and>consequences~ Skills required . * 
include practical reasoning, planning, interpersonal -communicative, 
and homemaking. 



* 
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VALIDATED TASK LIST 



Managing Mqney 

- Balance checkbook 

- Collect Information about new products 

- Develop a budget based upon Income 

- Devftop a savings plan 

- Develop and maintain an accounting and filing system 
• Establish and maintain a sound Insurance program 

- Include family members 1n financial decisions 

- Pay bills 

- Prepare estate planning Information sheet and update regularly 

- Provide a will and update regularly 

- Read and. Interpret contracts before signing 

- Regulate cash flow to meet payments 

- Seek legal advice # 
Set goals and priorities for use of money 

- Shop for goodsand services 

- Use credit 

Caring for and Improving Self 

- Continue education formally/Informally 

- Deal with family crisis * 

- follow a physical fitness program 

- Maintain personal hygiene and grooming 

- Obtain information about community activities 

- Provide time for rest 

- Pursue personal hobbles and interests 

Caring for Family Members 

- Care for- infants and small children 

- Cultivate relationships with 1n-laws 

- Encourage enjoyment of family responsibilities 

- Encourage family members to develop to maximum potential 
~ Expand educational opportunities through family activities 

- Give compliments for tasks well done 

- Guide family members 1n spiritual growth 

- Make arrangements fdr substitute child care . ^ 

- Nurture the marriage relationship \j 

- Provide a pleasant, harmonlbus home environment 

- Provide consistent and appropriate discipline for children 

- Provide for family discussion * 

- Provide moral support for family members 

- Recogllze developmental stages of individual family members and meet needs 
accordingly 

- Set short and long-term-goals for family 

- Show love and affection to children 

- Supervise the activities' of children 

- Teach about family customs and beliefs 

- Tea£h children respect for self and others 

- Teach cMldrtn to accept responsibility 

- Utilize community programs that support the family 

Meeting Nutritional Needs / / 

- Evaluate nutritional needs of fam1 ly ifembers 

- Identify nutritional components of food 
- - Make a shopping 11st 

I p»!t meals^nd^nackS according to nutritional needs and family preferences 

- Prepare meals — ^ 

- Purchase groceries / / * 

- Read and utilize cookbooks I „ 

- Store and handle food safely arfd^perly t V 

- Teach nutrition to family members , * ^ ' 

Providing for Family Health an^ Safety | , 

* Apply fUst-ald and home nursing techniques ^ 

* Budget mJney for health cart / # 

- Eliminate safety hazards 1n the home T 

- Establish and maintain household stciKUy procedures 

- Identify and* secure emergency services • . „ 

- Identify symptoms o'f disease and other medical oMsorders. 1n family mjmbers 
. Identify symptoms of mental stress 1n fcmlly members 1 

. Maintain up-to-date family medical [«c*d$ 

- Obtain regular medical and dental chtcku>i 

, Practice preventative medicine . • » 

- Select htalth-parsonneT and facilities j 

Providing for Housing W d 

- Arrange furniture 1n a functional and attractive manner 
- Jitoordlnatt colors and styles 1n home decorating - 

* Explore alternatives for acquiring home furnishing! 

. Make arrangimtnts for moving family and household goods 

- Make use of ptnona! talents^ln hope dicoratlng 

- Select furniture for tht homt 

- Select houilng «r) j- 

6 >' 



Providing and Caring for Clothing and Textile Products 

- Choost proper laundry cleaning agents 

- Determine how much to spend for clothing 

- Evaluate family's wardrobe needs, suitability, and safety of clothing 

- Sew clothing for self and/or family 

- Identify fabrics and their characteristics 

- Launder or dry clean clothing and linens according to fabric characterise 

- Hake alterations to clothing 

- Mend and repair clotMng 

- Select clothing and accessories 

- Sort clothes for laundering 

- Store clothing properly * 

Managing Time 

- Develop schedule of routine household tasts 

- Keep a calendar of activities 

- Organize tasks to save \lme and energy v 

- Plan time alone with spouse 

- Plan and coordinate family activities 

- Provide time for self 

- Set priorities for use of time 



Cleaning and Maintaining Home 

- Budget for home repair Ind maintenance costs 

- Care for floors appropriately s 

- Care for furnishings 

- Clean and disinfect the bathroom m 

- Clean and maintain appliances f 

- Discard unnecessary items to eliminate cluttyr 
Dispose of trash and garbage 

• - Examine for evld^ce of pests 

- Implement ongoing preventative maintenance 

- Keep things picked up ' , \ • 

- Maintain ^Afe walkways, driveways, and patios "V 

- Maltrtfln w#ter and sewer systems - f N - 

- Make beds/ , * 

( - QrdaniJ^ storage space . ^ 

\ - K/rform slmplf carpentry 

- Practice Energy conservation 1n the home , 
/ftecVgnlze uses *nd limitations of tools and appliances 

. Regulate lighting, ventilation, humidity, and temperature 

- Selkct household cleaning and maintenance equipment and *uppl les, 
''-^hari cleaning antf maintenance responsibilities with family members 

/^Washldlshes and utensils' 

- Wash/kUchen cabinet and counter surfaces % 

Proving ! Transportation 

- Budget for variable #nd fixed transportation costs 

- Check the oil 1n vehicle 

- Drive a vehicle ^ 

- Equip vehicle for possible emergency 

- F11V vehicle with proper grade of fuel 

- Identify signs of vehicle malfunction 

- Provide for regular vehicle maintenance 

- Select a vehicle ' 

- Use mass transit, 

- ftlllze carpools 

- Waljfc whenever possible 

Planning for Social Events and Entertaining 

- Budget money for social activities 

- Celebrate special occasions 

- Determine type of gathering 

- Entertain business associates 

- Entertain guests In the home 

- Make plans for entertaining 

• Pflan food for special events » 

- Plan recreational and-soclal activities ^ 

• -/Use socially acceptable etiquette 

Providing and Maintaining Yarj and Wden y 

- Control weeds and Insects In vard and garden f 

- Maintain safe and attractive landscape 'and garden . 

- Mow and trim lawn 

- Practice' safe Operation of yard equipment 

- Prepare soil for planting 

- Purchase seeds , plants, and supplies 
• - Water yard and garden 

flaring for Pets 

- Make arrangements for /substitute care of pets 
r Make wise pet selection * <* 

• Obtain license and tigs for pet 

- Provide nmcessery vaccinations for pets 
ovlde *eter and other n«mio*al needs for pets 4 



- Prov 
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TEACHER CURRICULUM MANAGEMENT 



Q 



Prior to beginning any excursion, routes are 
carefully planned considering landmarks, thorough- 
fares, mode of travel, and the ultimate destination. 
The Ohio Con sumer/Homema king Curriculum guide ex-- 
ploration is also critical prior to initiating the 
process in the classroom setting. To aid you on 
your curriculum exploration and planning for the 
classroom, the chart on the following page will 
serve as a roadmap to better understand- 
ing of the, Ohio Consumer/Home making c ur- 
riculum guide. 
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CURRICULUM GUIDEPOSTS 



Curriculum 
philosophy 




. [ 

Include* the aim of the guldt, student outcomes, theoret- 
ical frMitwrk, alternate curricula models and the 
prictlcil action teaching model . (p. 1 ) 



Explanation of the guide and how to 
manage the curriculum In the classroom, 
(p. * ) 



Teacher 
Curriculum 
Management 



Forme t^omponents are examined and clues given for op- 
tional use In the classroom. Process s>mbols are 
Identified, (p. \i ) 



Developed to explain the placement and 
scheduling of modules/concepts appropri- 
ate for each foundation course. Reim- 
bursable courses are described. 
(Distributed separately In order to 
regularly update.) 



Included to acquaint students 
with concepts interwoven 
throughout the curriculum, 
(p. 25 ) 



A module designed Co use 
throughout various other- 
modules and courses,. Ex- 
plains how to Integrate 
FhA/hERO Into the class- 
room that w1l I Inform 
and Interest students. 
(P- 75 ) 



Student 
Introductory 
Modules 



Practical 
Reasoning 



Values 



- Management 



FHA/HERO 
Modules 



Interpersonal 
and 

Communicative 
"STllls 



Basic 
Skills and 
Computer Use 



Validated 
Tasks 



Suggestions for employing basic skill Instruction In 
conjunction with consumer homemaklng Instruction. 
Also, projections for computer use In the classroom, 
(p. 12 4 p. 14) ^ 



Tasks determined to be reltvant to homemaklng and 
family well-being, (p. 4 ) * 



Organizers 
Perennial 
Problems 



Coordinating 
Ubrk and 
the Family 



The six major curriculum areas de- 
veloped due to their relationship ^to 
recurring challenges throughout his- 
tory. (Packagtd separately for ease 
of use.) 



Economics 
and Managing 
Eesov 



purees 



Nurturing 

Human 
Development 



Meeting Personal 
and Family 
Textile needs 



Creating 
a Living 
Environment 



Feeding and 

Nourishing the 
Family 
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The first step to successful implementation is becoming familiar with 
the- unique curriculum characteristics :7 

1 . PRACTICAL REASONING PROCESS 

2. WORK AND FAMILY EMPHASIS 

PRACTICAL REASONING PROCESS 

The practical reasoning process has been examined- within the Curric- 
ulum philosophy section (p. 5 ). Additional information- concerni^ 
curricular application of the process is provided after the samplf mod- 
ule section (p. 22 ), as well as in,,the student introductory modules 
(p. 28). 

WORK AND THE FAMILY 

Throughout the ages, work and the family interwine and has been 
critical to society. The OCHC (Ohio Consumer/Homemaking Curriculum) 
guide has included modules to assist the consumer/homemaking instructor 
addressing this issue. Supplemental background and a bibliography 
are also provided. 

ORGANIZERS AND VALIDATED TASKS 

Familiarization with concepts included in each of the organizer/ 
perennial problem areas (p. 20) in combination with validated tasks 
(p. 6 ) constitute the second step in understanding the curriculum guide. 
Modules have been developed" in a practical reasoning mode for each of the 
orga'nizer concepts (based on tasks of the homemaker). 

STUDENT INTRODUCTORY MODULES 



Interwoven throughout the curriculum arte practical reasoning, val- 
ues, management, and interpersonal/communicative skills. Introductory 
modules, to be used with students with limitedx experience in theafore- 
mentioned areas, provide a crucial foundation to teaching the content i 
modules. Suggestions for using the Student Introductory Modules have 
been included .in the Scope and Sequence, as well as preceding the Stu- 
dent Introductory Modules (p. 25). 

FHA/HERO MODULE 

For individual student growth and providing opportunities for in- 
volvement with others via FHA/HERO, modules are provided in harmony with 
the practical action curriculum (p. 75). 
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BASIC SKILLS 



< 



Designated as education thrusts for the 80's, basic skills and com- 
puter use are explored in relation to the consumer hojpemaking classroom. 
Ideas for, instruction or emphasis are included. ' . 

BASIC SKILLS : The basic 'skill areas - writing, 
speaking and listening, mathematics, and reading - 
represent the foundation skills necessary for sur- 
vival. They also include enabling skills that 
produce mature independent learners. Without these 
enabling skills, learning other subject matter is 
difficult. Without basic skills, students have 
-limited individual, capabilities in their daily home- 
family functioning as well as limited progress in the 
job market. * 

The basic skills are not isolated- Indeep 1 , the 
nature of basic skills prohibits their functioning 
only in specific areas. .Rather, the basic skills are 
integrated in all school curricula and all ofilife. 
Except for recreational reading, one rafely engages \ 
in isolated basic skills. Reading, writing ,■• mathe- 
matics, and oral language are interrelated with, each 
other and with daily tasks and activities. Studying 
topics in isolation .(be they division, verb usage, 
or home economics curriculum) can become boring and 
irrelevant: considering these topics in purposeful 
application can make them exciting and meaningful 
subjects. Studying basic skills only as isolated 
topics can produce positive results within that frame- 
work, but negative results outside the framework 
where the skills are to be applied. • (Perjiaps that's 
why some of us spell correctly on spelling tests, but 
make errors- in everyday spelling.-) 
Integration of basic skills al lows. students to see (perhaps for 
the first time) -that previously encountered subject matter has worth, 
use, and meanfng. Such integration may motivate the less-than^ "■ 
optimum student and provide an opportunity for "fresh" learning of 
previously encountered content. For the more accomplished students., 
it provides, a practical .review and reinforcement ,Of concepts already 

learned. • ■ 

Vocational Home Economics has a history of providing students 
with opportunities to realize and experience the use of basic skills. 
Explaining progress in an I EE, measuring and calculating fabric, 
totaling estimated costs of day care, reading pattern instructions, 
calculating food intake, and reading human relations vignettes are 
examples of typical employment of basic'' skills. The problem solv- 
ing/practical reasoning approach of this curriculum provides even 
greater opportunities for students to utilize basic skills within 
real life contexts. As students establish their own issues and 
select various alternatives, they will establish the*ir own learning 
strategies -employing basic skills. Consider the following example 
showing the various basic skills single module. 
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PRACTICAL PROBLEM 



|em] What Should I Do as a World Citizen Regarding Food? 



CONCERN/CONCEPT 



Political and Economic Ramifications/Governmental * 
Food Policy 



STRATEGIES 

Invite speakers to discuss 
gQvernment policies 



, Invite representative from 
W1C or the food stamp pro- 
gram to explain how monies 
are allotted to families 

. Calculate the allocation of 
food monies for an imaginary 
family. Determine changes 
1n allocations that occur 
because of an addition or de- 
letion of a family member. 

. Write case studies for indi- 
vidual or family group who 
would qualify for one or 
more programs . 

. Seclect activities from pub- 
lication^ Food: Where 
Nutrition Politics and 
Culture Meet , Katz and 
Goodwin, Center for Science 
in the Public Interest" 

. Identify foods at the local 
store which come from the 
world market. Have grocer 
and specialty store managers 
speak to class , or tape an ^ 

t Interview wj,th each, based * 
on questions students have 
written. 

. Read magazines, newspapers, 
and watch T.V. to Identify 
any areas where the U.S. is 
dealing with other countries 
on food matters/ 

. The class writes their own ' 
textboofc, based on the world 
food market. 

. Keep a journal on the world 
food market identifying all 
w«ys that this affects the 
family fqod. 

. Identify a governmental food 
policy and research the his- 
tory of 1t becoming policy, 
the Impact on families and 
how they, as Individuals, 
can impact future food policy 
decisions. ^ 



BASIC SKILLS INVOLVED 

writing requests, thank you let- 
ters, and 'local news articles 
1 istenlng 

verbal conwuni cation to speakers 

writing and listening and verbal 
skills 

mathematics to comprehend money 
allotment 

mathematics to calculate money 
allotment. 



writing/composition 



readi ng/comprehension 



reading / 

verbal conmiuni cation 
1 isteni ng 



1 



reading 
listening 



reading 
writing 



reading 
writing 



reading 
writing 

verbal communication 
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It is important to be aware of how often basic skills are in- 
tegral parts of our curriculum. It is even more important that 
strategies and techniques' allow the student, a comfortable means to 
learn these skills "from scratch" If necessary. Students who can- 
not do basic computation, read basic instructions, clearly state 
their needs, -or distinguish verbal instructions need to be able to 
gain help without feeling embarrassment or undue frustration. 

Various sources to help teachers attend to basic skill needs 
are listed in the references.. Additional general assistance with 
basic skills approaches are offered below. 

1. Create learning packets to assist students with basic 
mathematics concepts. Posters depicting sr baste pro- 
cess (e.g. finding percentage) can be standard class- 
room features. *' * 

2. Guard against always choosing the most articulate stu- 
dents to contact outside speakers, superintendent, . 
principal, etc. Provide such verbal opportunities for 
all students. 

. 3. Have available a fcflder with guidelines for writing 

invitations, letters of thanks, and other written com- 
munication. Students can consul this as needed. % 

4. Be aware of reading levels of textbooks and other 
reading material. If inappropriate, supplement with 
guided stddy sheets, "oral reading, smaller guided 
reading assignments. 

5. Use audio and video tapes to encourage students' ver- 
bal communication. Allow students to retape in order 
to improve performance. 

6. Use simple tables* 'charts , and graphs to allow stu- , 
dents to interpret events in relation to various 
factors. Such visual material allows students to 
condense numerical Information into meaningful and 
manageable terms. * ♦ 

7. Use daily, readily available resources such as news- 
papers \and periodicals. This establishes a logical / 
process\for gaining needed information in everyday 
life. 

8. Provide vocabulary list when entering each new unit 
of study. \ Previewing important words can reduce 
reader anxiety. Use sketches and photos to depict 
word meanings. 

9. Allow students to peer-teach a basic skill area in 
which they nave competence. 

29 
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10.. Guard against confusing basic skills with teaching 
techniques. Micro computers and chalk board drill 
can both be helpful in teaching basic skills. 

' 

11. Have students correct/ improve^wr it ten communication. 
Allow gradual improvement, when possible. 

12. Focus on students making their written and oral com- 
munication clear saying what they mean — rather 

. thao focusing on "right/wrong" aspects of speaking 
and writing. 

13. Provide current newspapers for use during classroom 
"slack" time. Hav« an ongoing contest to see how 
many articles pertain to the current classroom topic, 



f 



14. Encourage and reinforce students for each accomplish- 
ment, no matter how, small. 

r 

15. Guard against relying too^heavily on any single' basic 
skill. A variety of skills within a single lesson/ 
module provides a greater chance for student success. 

16. Clarify to students whether they are to skim, scan, 
analyze, read for detail, or read critically. 

17. Use guide sheets to help students summarize the con- 
tent and/or outline material in order to select 
important from 1#ss tmportant information, 

18. Encourage tne' use of the dictionary for help with the 
specific subject matter, as well as for help in dai>y 
life activities. 

19. Guide students to related reading ma^Hlils (fiction, 
periodicals, newspaper articles) for their enjoyment 
and leisure reading^ , 

20. Enpourage. students' independence in solving problems 
through reading, writing, or verbally communicating 
their concews oV questions. 

t ' ( 

21. Us*e games such as word finds and crossword puzzles 

to teach^vocabulary. 

Consumer a nd_ Homemaking teachers — indeed, all teachers are 
charged with the preparation of young people for acfult life as a 
productive citizen. The homemaking classroom may provide the best 
chance to meet these needs before entry into the adult world. 
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COMPUTER ASSISTED INSTRUCTION 



1. A major use of computers in assisting instruction is 
. for drijl and instruction. The .computer may be pro- 
grammed to present questions, such as nutrition facts 
or foods math, and to give immediate feedback to the 
student. 

2. Another use for computers is tutorials. There is 
some existing software Mailable in home economics. 
In tutorial usage, information is presented usually 
in verbal and graphics form, the student is tested, 
and branched back if remedial learning is necessary, 
forward if there are correct responses. 

3. Computer simulations more^fully utilize the capabil- 
ity' of the computer to randomly generate situations 
and for students to interact with the computer. A 
simulation is the recreation of an actual environ- \ 
ment. Software is ava-ilable for simulations of food 
intake and budgeting. Many others are possible, for s 
example, energy consumption of appliances. 

4. A variety of instructional games can be designed for 
the computer. For example, the computer can generate 
word games to assist students with vocabulary. 

5. Students may d«ign programs to create and solve hypo-^* 
thetical situations, for example, in home management. HP 

6\*> Graphics may be used to teach art principles, housing, 
and interior- design. 



FORMAT/SAMPLE MODULE 




^ As another step towards understanding the 
OC/HC, the format landmarks have been examined 
by means of the following sample module. 
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Practical Problem 

Questions regarding what 
action to. take. 



j Cpnctrn/Cpnctpt 

Further clarification of 
the problem. One or more 
modules are developed for 
each concern/concept. 



Perennial P rob lam 

Questions which recur over 
time and are faced by each 
generation. 




CONCEPT/CONCEPT 



Momemaklng Skills 

Listing of the various 
skills needed by the 
homemelrer as related to 

the developed concepts. 



What to <k) regarding feeding and 
nourishing the family 



What should I do to be well nourished 



Concerns -regarding Individual problems/ 
sports nutrition 
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HOHfKAKING SKILLS 



Determine specific nutritional needs for the 
athlete 

Recognize the Importance of fitness and 

nutrition for lifetime activity 

flan meals and snacki appropriate for the 

athlete 



■ Code 

Used to organise modules 
plus identify suggested 
concepts for each course. 



Process Skills ' 



Symbols depicting the steps 
of practical reasoning. 
(Refer to p. 21 for supple- 
mental explanations). 



Concepts 

The further breakdown o4 
the concept around which 
the strategies .are developed. 




Tacts and 
fallacies 



Nutrition for^ the 
athlete... 
dietary goals 



STRATEGIES 



Oevalop a bulletin board with the following title: "Sports, Nutrition, and "You". Use 
pictures of a variety of athletic exper lences. . . foot bit I player, swimmer, golfer, 
dancer, gymnast, etc. Include both Senas, all ages, 'and handicapped Individuals. 
Combine with pictures of the taslc Four food groups. Dlflcusf the relationship. What 
questions might these athletes ask regarding sports nutrition? 

To determine nutritional facta and fallacies, utilize a Sports Nutrition Scoreboard. 
Keep the answers for further reference. 

Example; 



5 



SCOREBOARD 



I. Athletes need more protein then non-athletes 
i. •Swimmers quickly become obese. 
3. Wrestlers should fast to maintain desired 
weight. 

S. Long distance runners should eat a g 
carbohydrate- loaded diet. 

5. Ml Ik drinking Impairs performance, ffi 

6, • 



Strategies 

Information and activ- 
ities which facilitate 
the teaching/learning of 
the concepts. (See 
p. 22 for additional 
Information on strategy 
development) . 



Using resources, develeevjLlaVt list of Information deellnf with sports nutrition. 
Include basic diets, dietary supplements, gaining or losing weight, energy demands 
of the athlete, water needs, pre-geme'meal s. and eating durH* competition, and 
Information on specific sports. — ^ \ 

Pl»y * Sports Nutrl-tlngo to review the facts. 

Select e sport. Plan an appropriate diet for the athlete Involved. Share the 
nutritional plans via presentations, posters, or displays. Refer to student 
questions In the bulletin board activity.* 

Consider the following situation: 



9 

ERLC 



32 



33 



r 



■ 

V 



Moms 



UIOIUM 



m 



factor* end 
velu«s 



Aft turn I ng 
respons I bl I » ty 
for peer 
Instruct Ion 



Comunlty and 
Uomm sport* 
nutr I Hon 
ax par lancet 

\ 



Lifetime sports 

nutr I t Ion 



STMTf filCS 



A l$-yearold trimmer It costing In tha state meat. &ue to parents' 
Irrafular working hours, they do not aat regular family await. Tha 
faa\lly hat a limited Income, however, tha coecf^ has recommended that at 
laatt 5.000 calorlat a day ba consumed during the .season plus have 6 oi.* 
of beef. A frland hat racantly raad In Swimmer 1 s Digest that a highly, 
concantratad pro tain drink supplements tha swlmmar't dial. Tha 
swimmer prafart fait food fara. anjoyt partying H lth friends, ana 1 It 
concarnad with appearanca, health, and doing wall for tha taaai. 

Olscutt tha ca'ta,itudy. What It tha twlmmer to do? What personal and environmental 
factort (family, maal pattern*, limited I ncome, ate.) and values (health, safety, 
talf attaem, winning, ate.) are Involved? 



Cxamplar 



ALTERNATIVE 


CQNSCQUCNCC 


•Follow coach* t edvlce 
Ctc. 


Approve 1 
Cxpent Iva 

Large amount of protein 
may not ba nacettery 



Tha twlmmer^cftote to not worry about tha die* - to continue Irregular eating eat terns 
and a Junk food diet- Tett thlt decision. What If every swimmer on tha team did 
likewise! (Unlversel consequences teat) Would you advlta e friend seeking your 
advice to teke thlt action? (Hole reversel tett). What ,lf tha swimmer wot 
l«-yaers-old with e chence et tha Olympic Ool* flede! for his/her country? What If tha 
swimmer was l«-yeers-old with a chance et tha Olympic (eld Nodal In two yeers but 
pregnent? (New situations tett). Give reesons for each decision. 



Utlng tha practical 
choice for tha swim 
your c o mmunl ty? 



reetonlng process, crltlcelly examine, test, end Justify your 
ier. Will It work? how will It effect you? your family? 



FHA/tfCftO - Utilize tha FMA/HCAO Student iody Handbook end arrange a ttudent body 
workshop daellng with tportt nutrition or ttert an aerobic dance clatt or_ put up 
a dltplay In e prominent location (gym, cefeterle, office, etc.) that suggest 
pra-gema meals, energy expenditures or teke e sports/exercise breek during your 
next chapter meeting with approprlete snacks. 

ICC - Evaluate school lunches or fast food resteurents end tee how they fit Into 
the overell nutrltlonel neadt of the ethlete. 

Prepare e veTtety of liquid nutritional drinks. Eveluete for tette, convenience, 
end nutrition. ^ 

f)en end prepere e weakly diet suitable to the ethlete. 

Survey haalth clubs, teas, racreetlon center! to determine services aval labia In 
regards to sports nutr I t lon/f I tnett . 

Oltcutt how e lifetime In tportt end nutrition can ttert today. ^Consider tha 
positive aspects of continued emphasis. Examples: good emotional safety valve, 
feeling ot accomplishment, social Implication*, che4jer>ge, creative ute of 
leisure time, reduces heart dlteete, mentally alert, aldt In weight control, etc. 
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CON(;tPTS 



Act Ion/ 
ref I «c t Ion 



STMTEG(15 



Do (h« NutrKlon Scoreboard again and glv* raesons for answers. 

Davalop a plan of Ktlon. What can be^Sona to promote nutrition and fitness today 
and tomorrow? Cbnsldar self, family, and society. # \ 

- Personal plan 

- Wrlta a newspaper artlda 

- Develop a 30 Acond radio spot or usa on school Intercom. 

~ Instruct grade school students on tha laiportanca of fltnass and 

nutrition (play fltnass games and usa fodd models to lllustrata dlatary 
requirements or davalop sk^ts) 

- Conduct a sports nutrition slogan contast 

- Vrslt « health food stor* and compere foods designed for athletics x 

- Survey athletes on food cbolcas - usa as a basis for Information for a 
school assembly 

- Man a sports nutrition food fair - display and demonstrate pre-geme 
meals w * 
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The format has been designed for optimum teacher use.- The overall, 
broad organizer, the PERENNIAL PROBLEM (Feeding and Nourishing the Fam- 
ily; Coordinating Work and tfre Family; Economics and Managing Ret * 
Sources; Nurturing Human Development; Creating a Living Environment; 
Meeting Personal and Family Textile Needs), is followed by the PRACTICAL 
PROBLEM and the CONCERN/CONCEPT which both further clarify the module 
topic. The perennial problems/organizers are included with the Scope/ 
and Sequence. The HOMEMAKING SKILLS refer to the validated tasks 
(p. 6 ) needed by the homemaker as related to the identified concept. 

The CODE refers the instructor tothe organization of each module^ 
and is utilized in the Scope and Sequence individual course recommenda- 
tions. The code also indicates the module level \e - entry £ no desig- 
nated symbol for advanced, * - both entry and advanced^Sevel developed). 
The organizer (perennial problem) featured below illustrates the basic 
components, as well asr'the coding system. , 



Practical Problem 



<P«r«nn1al Problem 



Concern 



Concepts. 



fa n tm k — i frai immi 1 

pH« hi i m*\*m — l I 1«atnntm 

I 1 nwant mm I 
lf « i • I iMJ.i 1 





—I Mil ■» 



«Mk mm m 



f Jilt! ■ 



Practical Problem 



Perennial Problem 



oncern 



FN 1.23e 



PMCTtCM. PWftllH 



"1 t*at M 4» r«f*r4l«f 1—4\*% k*4 | l 



*>+*\4 I to M ■* Mil DMfltM 



I ttmim/tmtUn I U*cffm r^ln, »r«*1 



- |tt*r«lN t^*ctf Ic nwtrt *«*4t ft 
athUc* 

- »ati|wt— ta^ f«p*rcM»c« «f f»t*»*» 
MitrUlOT ff HUUrn •cttvlty 

- Pla* Mali md aw— U «p#rafrl*u f*f tw 
•tfcUta 




Level - Enrty 
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The Curriculum Philosophy Section (p. 1 ) justifies the practical f 
actioh based curriculum. The PROCESS SKILL column further highlights the 
practical reasoning process. Five symbols were developed^ to assist in 
clarification. 




Uroblem 





m 



A strategy fthi'ch sets the stage and stimulates 
the students' interest and involvement. 



Identifies or introduces the general problem. 
Typically generates questions directed by stu- 
dent needs. 



Strategies that identify -values and factors 
linked to the problem, \>]us generates alter- 
native solutions and the potential' consequences 
of each alternative. 



Reflection and evaluation of the action taken 
considering "what's best" for self, family, 
and society. 



Symbol used when one strategy includes ALL 
.practical action steps. 
J 



the 



The CONCEPT- COLUMN further refines the module topic. Strategies 
are developed based upon concepts and the practical action process. 
The STRATEGY COLUMN, suggesting a variety of instructional strategies 
IncludlngT motivational activity plus I EE (Individualized xtended 
Experience/ and F HA/ HERO activities, relates to the moduje topic and 
is P congruent with the practical reasoning process Student involve- 
ment and interactive experiences were considered during , strategy 
development. The strategies were related to all levels of knowledge. 
Approaches to 'teaching range from role playing and case studies to 
simulations and experimentation.^ The following chart will assist 
in developing additional methods plus aid in clarification of the 
relationship of process to strategy. 



TEACHING HO DEL 

I. Identify PRACTICAL problt* 



II. Use PRACTICAL REASONING 

1 

A. Gather adequate re- 
liable information, 
meanings 

'Identify 90a! s . 
values, contextual 
factors 

- Personal 

• Environmental 

(Use as criteria for 
making judgments) 



Gather adequate 1n- 
foraatlofl, «*an1ngi 

- COfltd. 



♦Identify alterna- 
tive/consequences 



TEACHING STRATEGIES AND TECHNIQUES 

Student- teacher Conference 
Classroom Meeting 

Newspaper, clippings . magazine articles 

Bui letln boards 

Cfee studies: written, films, slides, 
v 1deo tapes ." TV. short stories, 
adolescent novels 

Vignettes 

Examining statistics 
Pretests 



Practical reasoning worksheet* 
Brainstorming In small groups or as a 

class 
Interviews 

Questionnaires/surveys t" 

Attitude Inventories 

Individual or group Information seeking 

(lecture, assigned reading with work 

sheet* AV materials, library work. 

magazine or newspaper articles* 

speakers) 
Class discussion 

Vignettes 

Case studies 

Value clarification activities 
Value analysis 

Charts: practical reasoning work- 
sheet and variations 
reasons assembly chart 

Information seeking strategies 
Role plays/simulations 
Interviews/surveys 

Brainstorming (large 6r small grodp) 
Class discussion 

Charts^ practical reasoning work- 
* sheet 

reasons assembly chart 
Creative writing (create stories) 



SUGGESTED QUESTIONS 

What Is the practical 
problem In this 
si tuat Ion? 

Why do you think Its a 
problem? 

Why should we be con- 
cerned about this 
for self? family? 
society? community? 

Do many people share 
this problem? 

What questions do you » 
have about this 
problem? ■* 

What Information do we 
need to solve 
problem? 

What personal factors 
affect our decision^ 
goals? values? re-w 
sources: skills, 
knowledge, money? 

What envfrontnental fac- 
tors iffect our 
decision; Laws/rules 
of family? community? 
school? state? nation? 
Resources? Relation- 
ships? Cultural cus- 
toms? taboos? 

What reasons are behind 
what you selected? 



What alternatives/choices 

good and bad 
What are the consequences 

for you? your family? 

our community? nation? 

world? 

What would happen if you 
chose this one--good 
and bad consequences? 



„ 38 



TEACHING HODU 



TEACHING STRATEGICS AND TECHNIQUES 



SUGGESTED QUESTIONS 



Critically examine, 
evaluate 



Teecher-t tudent conferences 
Class discussion 

Use decision tftsts: 
Morally defensible? 
Universal test 

Role reversal test 

New, situation test 

Workable? 



What do you think Is 
best to do? Why? 

How would this decision 
affect you? your 
famHy? your com- 
munity? 

What If everyone acted 
this way? selected 
this solution? 

Would you choose same 
tjtlnjo If vou were. . . 
(person! s) being 
affected?) 

What If you were ? 

had ? your fam- 
ily knew? police 
knew? 

Considering the personal 
and environmental fac- 
tors* would this solu- 
tion be workable? 

Does this solution match- 
up with what you and 
society feels, impor- 
tant 



III. Take ACTION 



IV. REFLECTION 




Simulations/role plays 

laboratories 

ICE projects 

Everyday experiences In home, school , 
and community \ 



Journals 
Bulletin boards 
Pencil/paper tests 
Group discussion 
Use decision tests 



Oo you have the skills 
needed to carry out 
your decision suc- 
cessfully? 

What skills do you need? 

Mow can you better pre- 
pare yourself for 
this situation? 

What other choices might 
be better? Why? 

Why/why was this not the 
best decision? 

How can I better prepare 
myself for this situ- 
ation again? 



(Heather Boggs . Springfield South rt.S. 
Vocational Comumer/Homemeklng 
Instructor, 1963) 
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Throughout the! developed curriculum modules, the phrase "Using re- 
sources ""is suggested to the Instructor. Que to the diversity of 

resources in the classrooms and communities in Ohio, s pecific publica- 
tions, audio visuals, speakers, etc. are not listed. Selection ot - 
resources must be based upon availability afid appropriateness to in- 
dividual classrooms. A continuum of resource usage, ^s well as the chart 
on page 22 will assist in determining the type of information seeking 
strategies to employ in" the classroom. 



Teacher 
Directed 



Lecture 

Assigned Reading 
Work Sheets 



Films/AV Presentations 
Guest ^Speakers 
Bulletin Board/Charts 



Student 
Initiated 



Research 

Survey 

Interviews. 



In some cases, a specific resource is attached. These resources are 
identified by underlining the resource and an asterisk * Sports Bingo . 



READY. SET. GOl 



9 
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Within the Teacher Curriculum Ma^gement Section, many landmarks have 
been examined and roads to success were explained. Now on the last leg of 
the journey, the final destination is eagerly anticipated— the modules 
developed for each organizer! The specific organizer will contain a cover 
page with the concepts listed plusa general rationale for the importance 
of the perennial problem. The organizers'. and the developed conce^s are 

subject to change, as new trends or technology emerges 
and affects society. 

As you- become familiar with the total Ohio Con- 
sumer/ HomemaJcing Curriculum and realize the opportuni- 
ties for student growth and development by utilizing a 
practical action approach, teaching consumer homemak- 
ing will become increasingly challenging and rewarding! 
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STUDENT INTRODUCTORY MODULES 



Introductory modules are written for students to acquaint them 

with^baslc concepts and processes which they will encjounter. throughout 

their learning experiences. Four modules are written for entry level 

students (O.Ole, 0.02e,- 0.03e, and 0.04e). The remaining four a*e 

* 

written for advanced level students. 

< 

It 1s recommended that these modules Se taught early In the school 
year. &ach module requires one tojtwojdays to complete. The format 
in which the modules are written is the same as^the perennial problems. 
They are not identified with a perennial' problem area since^the 1*ontent 
and processes cut across all perennial problems. * 

' ■ • i f f, \ 

T|ie following chart illustrates" the introductory modules: 



r 



INTRODUCTORY MODULE—I , * - 

Practical Reasonfng - How Do I Decide? . (p. *8L 0.&1 e 

Practical Reasoning What's Best to Do? (p. 41) > '0.01 

Values - Why I am What. I am fp/55) 4). 02 e 

Values - Vhy I Do What I Do (p. 57) 0.02 

Management - Getting It Together * (p. 5^) 0.03 e 

Management - Making It Happen ^*.(p- 63) » 0.03 

I ntagoersonal /Communicative Skills - Is Anybody I 

Lining? , . (>p. 65$ ' 0.04 e 

Interpersonal/Communicative Skills - Do Ya Copytf • 0.04 

(p. 71) 
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TEACHER REFERENCE 
PRACTICAL REASONING INTRODUCTORY MODULE 

« 

Characteristics of Practical Reasoning 

1. Gathering adequate f reliable information (facts and values) 

a. Goals and values of those involved: self f friends, parents , 
siblings, neighbors, etc. 

b. Personal and environmental factors in situation (contextual 

$ factors) * s 

c. Alternative actions/choices 

d. Consequences of actions/choiceB 

2. Careful critical thinking, i T e. questioning and testing r what is 
best or ought to be done * 

a. What facts do I have/need to support my possible action? values'? 
; Am 1 * I only - supporting my decision/possible action with value . 

claims that have no factual basis? 

b. Is my source (s) of information a reliable source? 

c. Do I have enough relevant information to justify my tentative 
decision? 

d. Do my reasons support/ref ute my conclusion/decision? 

e- Will this he a workable choice of action, donsidering my personal 

and environmental factors in this situation? 
f. Is this choice of action' morally defensible ? 

1) What would happen if everyone made this- choice? 
(Universal Test) 

2) How would I like to be the person affected by this decision? 
(Role Reversal Test) ^ 

3) In a similar or different situation, would this choice still 
be best? (New pases Test) 

3. Justifying decision/choices of actions with adequate afnd reliable 
reasons . „ » , 

'•'a. Reflects adequate information to support/refute decision/idea 

b. Uses reliable information aftd sources, for the situation 

c. Shows consideration for the moral def ensiveness of potential 
action ■ 

4. Collaborating with others to decide what to flo, i.e. negotiating diff- 
erences and creating workable and morally defensible action for the^ 
situation, * including considering the values and goals of all involved. 

Unit Objectives » * 

To help students: 

a*. Understand and want to use the decision making process nprC 

effectively with concern for the well-being of self and others. 

(Cont'd) 



Use' practical reasoning to resolve everyday and controversial 
practical problems 1 



1) Gather adequate, reliable information (facts and values) 

2) Question and test what is best or ought to be done 

3) Justify decisions with adequate and reliable reasons 

- f 

Make decisions based on consideration for the well-being 
of self *and others 
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INTRODUCTORY MODULE 



0.01a 



CONCEPT » PRACTICAL REASONING - "How Do You" Decid^?" 



PROCESS 
SKILLS 



CONCEPTS 



STRATEGIES 



OO 



0 

ERIC 



Value 6£ 

practical 

reasoning 

Alternative ways 
to make decisions 
Blind 

acceptanc^ 

- Impulsive; or 
whim 

- Tradition or 
habit 

- Practical 
reasoning 



Read, tape, or create skit ^ should I Continue School? or "The Tale of the F our Sm urfs 

showing how people make decisions differently with various consequences. Create or 

adapt a story \f or your students' interests. 

Divide the class into four listening teams to listen for how each individual in the 
story makes decisions. 



— Team » 1 : 

— Team 2* 

— Team 3 : 

— *eam 4 i 



Rita or Smurf 1 
Jack or Smurf 2 
Beth or Smurf 3 
Bob or Smurf 4 



^(Impulsive, superficial thinker) 
(Traditional, superficial thinker) 
(Prudential practical reasoning) 
(Ethical/moral practical reasoning)V_ 



-Provide listening guide » How Are Decisions Made? for students to use in listening to 
and discussing the stories. In small groups and then in total group, compare the 
quality of the decision making processes usedt 

— What decision was made by each character? 

— What facts and values, if any, did each consider as made decision? 

1. What were the goals of each? 

2. What was important and desirable to each? ( values) 

3. What situational factors did each consider? 

a. Personal factors of all people involved? 

b. Environmental factors affecting decision? 

— What alternative aotion (to decision made) was considered? 

— How did each make his/her decision? 

— What was the ba$is for each individuals' decision? Compare the way each made 
his/her decision. How alike? different? 

— Would other decisions flight have been made if probably consequences had been 
considered. 



j 
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[NOTE: Example is based on »Should I Continue School ?f 
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PROCESS 
SKILLS 



CONCEPTS 



STRATEGIES 



K> 
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Characteristics 
of practical 
reasoning 

- Adequate, 
reliable infor- 
mation 

- Critical 
thinking: 
sceptical/ 
scrutinizing 
questioning 

- Justifiable 
reasons 

- Adequate 

- Reliable 

- Morally 
defensible 

4 

Characteristics 
^f prudential 
practical 
reasoning 

Character! stic s 
of moral 
practical 
reasoning 



Summarize discussion in chart on chalkboard or transparency, e.g, 



tot* 



Quit 
•chool 



Quit 



ContlM** 



V«Im»/Op«U 



ror«*t Mhool 
Mot frMuatirtj 



CoMtliHM lMrniftf 
fto lndoywi^wit 

M^UMtlOft 



<tjpii-t»i*f or Mir 



Mftxry Mth 
r*iUtlM, well 

>rifin for 
tt*e*rt»lnty #f 

rutuc* 

Mh Mir «M «ir» 

. MU M tM Y MA* 

world Mtt*r pl*cw 

V4lMfl 
Mth 1 * MtMff* 

bttftfi woll-Mlaa 
or «rll 



r will WMfT 



Jack 
NotKar 
trftor* folnf 



Ckanf 1m <<or 14 
Udl of MMy 



cMltron »n4 th*U 



Wo rull.tla* Job 

LlttU **** 

Modlftf ftducatlon to 
*chl»v« too!* 



ir«A«k Ml 1*9* 

Tochftlool »c*OOl 



»M«rM 

9*11»M 



Mir- 

MjBorllM; 



ruii-tiM 



UMI ro* Daemon 



••)!■ or lapulM 
lut*rflcUl tMnfclnf 



On I^njIm, tr»- 
4 Hi cm, irratl***! 

M oon«iMr«tlM »f 

• ltOJTMtlvM, M' 



•rrootinv 4muim 

Ui V*1»M, fNlk 
■Nil «r tJlOM V. 



Til 1^4 MMlr Vltk 
•tMrt riurlif 
(mUom, imtHi 

OiMlMnl foe** m4 

VlltlHI fHll, 

fMton. «ltor- 

or 



McUtOO Ml 
■ltMtUMl M4 

Mir-lMtomt 

fllUM/fOtlf 

Ttlklftf 
rollofcU oU*m«, 
■Mi Inf (Mil***, 

MAAiRfa 

CMtlMroi r«ot« m4 

V*llM»l fMll, 

<vil«Hi •ltwatlOMl 
r*ct<x«, •lt>or- 

MtlVM, O0f»- 

mwen or tkOM 

MM* Mela ton om 
•ltu*Uo* «M Mil- 

Mlftf »f Mir Mi 

othom UtlUMl/ 
■oril) vilttM 



Summarize the characteristics of practical reasoning. > 

— What are sctaie decisions you' have had to mkk$? 

— What situations have you been in that you had to decide what to do? ^ 
t- How have you made your decision? (Even no verbal decision is a decision 



— On impulse? whim? 

— Oh what has been done before? tyabit? tradition? 

On tacts and values? reasons? Did yoti use th6 practical reasoning 

process or parts of it? ; : \ - 

— How might you improve you* practical problem solving skills? 



s^od! T 
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CONCEPTS 



O.Ole 



STRATEGIES 



Characteristics 
of self- 
interest values 



Characteristics 
of ethical 
values 



Collect cartoons illustrating cartoon characters acting on prudential/self-centered 
and morAl/ethical values. Mount cartoons reflecting prudential values on one poster 
and cartoons reflecting moral values on another poster. Work in groups to decide what 
each group of cartoons have in common. Summarize meanings of prudential and moral 
values. Create a bulletin board showing differences and labeling cartoons or other 
illustrations . 



Prudentlal/Self-lnterest Values 

(What is desirable for well- 
being of self; often short- 
term benefit) 



Moral/Ethical Values 

(What is desirable for well- 
being of others, now and in 
-future) 



Role play t 



^Situation 1 



After School Snack (Developed by Mary Conover, Graduate Student , The 
Ohio State University) 



Sue/Mike's mother prepared a rake ^nd left it 

Sue/Mike's mother usti^lly left sn^Mc on kitchen ttsHSTe. When Sue/Mike 
came home, she/he cut a piece. and ate it. Sue/Mike's mother arrived 
first as she/he finished the last delicious crumb. 

Discuss: j 

— How did each feel? What did each value? 

-7 How did Sue/Mike make decisions? on impulse? habit? 
based qn legitimate, i.e. logical, justifiable reasons? 
consideration of situational factors^ 

— Did she/he justify decision/action oh self-centered or 1 
ethical Values? 

Sue/Mike's mother prepared a cake for* guests at a club meeting that 
evening. Sue/Mike knew about the meeting and that she planned to 
make a cake for the meeting. She/he cut a piece anyway because 
she/he was hungry. Sue/Mike's mother arrived just as she/he finished 
the last crumb. 1 




oqftKei*kitchen table. 



Situation 2: 
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PROCESS 
SKILLS 



CONCEPTS 



STRATEGIES 



Characteristics 
of ethical 
values 
(continued) 
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Discuss: 

— How did each feel? What did each value? 

— How did Sue*/Mike make decisions? on impulse? habit?, 
based on legitimate, i.e. logical, justifiable reasons? 

* consideration of situational factors? 

— Did she/he justify decision/action * on self-centered or " 
( ethical values? 

I \ — If you were a mother r what values would you want your children 

to use as the basis of your decision to cut or not cut the cake? 

— How might this problem be resolved for the well-being of all? 

Si tuition 3 : Sue/Mike l s mother baked a cake for a bake sale the next day. Only 

w*K>le cakes would. J»~«t>id . Sue/Mike knew their mother was to bake the 
* cake for their younger brother to take to the sale. She/he cut a 
piece of ' cake and, finished the last crumb as her/his mother arrived 
home. 

Discuss* 

\ 

— How did each fe^l? What did each value? 

— How did Sue/Mike make decisions? on impulse? habit? 

9 based on legitimate, i*e. logical, justifiable reasons? # 

consideration of situational factors? ♦ 

— Did she/he justify decision/action on self -centered or 
ethical values? 

Discuss: ~. / 

— What are some decisions that have more long-term effects thajl^uiutting a cake without 
permission? ■ J 

— What experience have you had where: / 

— people made decisions that were in their best interests biit not yours? your 
best interest? both? 

— you mfcde decision affecting othar people in your interests? theirs? both? 

— what were the consequences of these decisions? * g 
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CONCEPTS 



STRATEGIES 
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Characteristics 
of ethical 
values 
(continued) 

Bases for 
decisions 



/ 



Characteristics 
of reliable 
sources 



What values do you want others to base their decisions on? 

What values do you base your decisions on? What if everyone did that? 



Create a continuum on chalkboard or shelf -paper : 



\ 



HOW QO YOU MM! 0«Cm(*W? 



j pump Kccarrwo 



iwryLfiypiiy, m im 



hum, Him WMowiwa 



DaclaUaa 
(Rnmm) I 



Of I 

~ lrv*ccurata infonttljon 
irralavant Information 

— Unrol labia Information 

— Valu* clalttai no facta 

— Powar of othara 



— Accurate information 

— Ralavant Interaction 
Hal labia information 

— Valua olalM aupportatt 
facta 

— Kaaoni d paraonal cholcai 

— Wall -bain* of aalf 
-- WaJll-baln« of othara 

— Work ab la for % 
altuatlon 



Give examples of ways you (or others) have made decisions bafed on each of the blind 
acceptance bases and the practical reasoning bases. Share the consequences of these 
decisions, such as : 



— Inaccurate information: 

When and how girl gets pregnant unwanted pregnancy « 

— Unreliable information: 

From a salesperson who wanted to* sell cookware expensive, unneeded cookware 

— Power of others: 

Peers insisting on person drinking, driving accident: death, disability 

Write three decisions you have made; bases for decisions ar)d consequences. 

Discuss characteristics of reliable sources of information and characteristics of 
unreliable sources. Share examples; list on chart for future class reference: 
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STRATEGIES 




O.Ole 



Characteristics 
of reliable 
sources 
(continued) 

> — 

Reflection 
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— Experience and education in relevant area 
, — No conflict of interest. or self -centered motive (s) 

' — Certification or licensing in area of expertise used, as required 

' Summarize understandings of the value of practical reasoning based on ethical/itaral 
values. Encourage to generalize; for example: 

Practical reasoning, based on ethical/taoral values, rather, than impulsive,/ 
traditional or irrational decision making, is necessary if the best 
decision is made for the well-bedrfg'of all concerned. 

Set goals for using practical reasoning, rather than impulsive or irrational thinking, 
in class, in FH A/HERO, and in ^everyday decisions • 

i 

On chalkboard, transparency, or large poster, draw two ladders side by side: M The 
Decision Making Ladder" and "The Iftpact Process Ladder". Number ryngs as indicated 
on * Ladders of Decisions . As a review, divide the class in half. Have one tjroup 
list the steps of decision making and the other group list the impact process steps* 
Discuss similarities and*, differences. As a class, develop and list the thinking 
processes involved in practical reasoning that provides the "power" in good decision 
making and impact process, and ad£ to \{ie impact ladder. (See example ^ Ladders of * 
Decisions) r * 




It 



Keep a record for a week of decisions regarding "what to do" ,questiona and how you 
made decisions. Share "and discuss ways ycfti can develop a "practical reasoning 
rhabirt". , 
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SHOULD I CONTINUE SCHOOL? 

c 

FOUR DECISIONS 

"Time: Friday afternoon, one week before high school graduation and the 
end of school. - 

Characters ; Four members of the junior and senior class - Jack, Rita, 
Bob, and Beth. 

Scene 1 : Jack and Rita have been dating for the last few months. They'v 
had some fun times, but never talked of marrying. Jack seldom studies 
and hAtes school , he doesn't like to think things through carefully, 
often putting down the first thing that comes to mind. He has just beeh 
told he will not be able to graduate. He meets his girl friend, Rita, in 
the school parking lot. "Mr. Willard says I can't graduate next Friday 
because i failed geometry , " he tells Rita, a junior honor roll student. 
Then he adds: "l!ll drive you*home. M s 

,f 0k, M she replies. They are quiet for a while as they drive toward 
Rita's home, then Jack says: "Let's get married tomorrow!" 

"Are you kidding? Do you mean it?" asked Rita. (She is excited that 
someone would ask her to marry, especially someone as handsome as Jack!) 

"Sure I mean it," repliejS Jack. ,f We could go over to ;Illinbis and get 
married. We can forget about schodl and graduation * Wh<5 needs to 
graduate anyway? Doesn't mean anything. My dad and grandfather never „ 
graduated from high school and they're o.k. we can do whatever we want 
next week. I've got $485 and we can really have us a honeymoon!" 

"What will I tell Mother?" asks Rita. 

y . ■ 4 * 

"Just say we're going to get something to eat and see a movie." 



'I 

Sqgne 2 : Bob and Beth, graduating seniors, have been dating for two 
years, usually spending Saturday evening together. . This Saturday i* no „ 
exception. ^Bob suggests they go for a hike around the n<PS&by lake fttfore 

this summer," he tells Beth. "Where would we live? How would we" bujr^ 
food? clothes? furniture? gas?" asks Beth. ?I thought you wanted to 
take the data processing program at the technical school. H 



dark. They discuss again their plans to marry. ! "I wish tfe could ml 



You're right, he answers. "I rv&d' a full-time }ob and we both need more 
education. We^both to t>e better prepared for whatever we'll face 

in the future., Mr. Witlard says I'll do good at the technical school, or 
college, if I decide to go^but I'm feeling pretty scared right now, 
graduating and starting that in ttiree weeks. n 

(Cont'd) , > 
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"You're afraid you won't be as successful at the technical school as you 
were in high school and you want to be more successful so you can find a 
good job after that," Beth responded, checking to see if she understood 
how. he was feeling. 

"Yeah," murmured Bob. "I want to be successful so we, and our kids (when 
we have them, and if we have them), will hetve the things we need, and~I 
want to find ways of making our world a better place to live." 

"I want to be the' best person I can be, too," responded Beth; "We'll 
both need* to keep learning and growing for the rest of our lives, if 
we're to keep up with the way our world is changing,. Continuing my 
education at the branch (college) or technical school is important to me, 
and I want to know I can support myself and be independent for a while 
before we marry." 

* 

Post-Scrij^ Jack and Rita were married that weekend, and lived' with 
his>a rents. Jack had a series of jobs, none paying very well. Rita 
stayed at home and was very bored JUm happy', and surprised 'at what Jack « 
was like as a person. She often wished she had finished school but 
Jack didn't want her to finish or to go to work. Six years later they >v * 
were divorced and Rita returned to school. ^ 

Bob and Beth ytere married two years later after they finished their 
technical education programs. 



* This is a true story, except the li^ames and places have been changed. 
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THE TALE OF THE FOUR SMURFS 



ERIC 



Once upon a time, there were four young' Smurfs. These young Smurfs lived 
in a mushroom home with Papa Smurf in Smurfdom where Gargamel, a big 
outsider, had come to ^lj^ve. The young Smurfs, and their parents and 
grandparents before them/ had lived very happily and peacefully in their 
mushroom houses. Since Gargamel had come to live nearby, the Smurfs were 
all afr&id Gargamel. would capture them and harm them. He especially liked 
eating fresh mushrooms, especially bei^e and white mushrooms. 

One day, Papei Smurf said, "Yo\l are growing up. It is time for you to * 
have your own home." So the four young Smurfs started off to see what 
they would find^ to build a home with. Soon they saw a new white mush- 
room. The first Smurf said, "I'll make this mushroom my home.;"- So the 
first Smurf set to work to cut windows and doors in the white mushroom . 
In a little while, the house was finished. "Some see my nice house," 
the first Smurf called to his Smurf friends. 

X ^ 

f I 

The other Smurfs came and looked. "It's a very nice house," .said the 
third Smurfs "but Gargamel loves white musfcroQms!" 

"Oh, I'll be all right,, " said the first Smurf who had made his home from 
the white mushroom. And he went inside to play Ata^i. 

The other three Smurfs continued on down the street. Soon they saw a 
pretty beige mushroqm. 

* „ * 

The second Smurf exclaimed: "A mushroom just like Papa Smurf 1 s, house!" 
So she set, to work to majke her house look just like Papa's house. In no 
time at all, she had created herself a nice little beige home- "Come and 
see my nice^ house," she called to her Smurf fjriends. 

"Your house is very nxc&, " said the fourth Smurf brother, "but it's 
Gargamel's favorite kind of mushroom." \ * 

"Oh, but it's j us t* like PapA Smurfs home, I'll be all right," said the 
second Smurf who had created a home from the beige mushroom. And she 
wfent to play Pac-Man. 

The third and fourth Smurfs decided to build. themselves a really safe 
house that Gargamel would not harm. So they went ^to* th^ lumber yard and 
asked: *What can we builff a house wi^th?" ,The salesperson said, 
"Mushrooms , Bark or pebbles?. 1 ' "Which would make the safest house from 
Gargamel" asked the third Smurf . . Tfce salesperson replied , "The' pebbles. 
Gargamel doesn't seem to bother those.' 1 "How long will it take to build 
a house from these materials and how much will each cost?" asked the 
Smurfs. After much discussion, including ' thinking deliberation, the 
Smurf s r concluded that even though the pebble house would take longer to 

- • . " (Cont'd) 
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build -and would cost more than houses created from mushrooms, the pebble 
house would be stronger and keep them safe from Gargamel . ' 

So the third and" fourth Smurfs collected some pebbles and s*"to work. 
The other two Smurfs came to watch their brothers work. "WhySdo you spend 
. so much time building a house of pebbles?" they asked them. "If you had 
built one of mushrooms you would be finished already. Then you could come 
a/id play with us." 



"Yes, but our pebble houses will be much safer," the third and fourth 
Smurfs said. "You'll see when Gargamel comes around." 

The third S^murf went .into his house an4 locked his door. The fourth 
Smurf was concerned about* the safety of the other Smurfs in Smurfdom and 
went to town hall to discuss what could be done to keep all the Smlirfs 
from harm, and even Gargamel. . 

While the fourth Smurf was gone, Gargamel came to look for mushrooms. 

First he went to the white mushroom house that the first Smurf built. 
He picked the mushroom and the first little Smurf just managed to escape 
as the mushroom tipped over. 

Next, . Gargamel went to the beige mushroom house that the second Smurf 
built. He picked the large beige mushroom and passed on by the two pebble 
houses. 

The first Smurf ran to get his sister who was playing Pac-Man and the 
other Smurfs. "Come quick 1" he called. "Gargamel is destroying all our 
home s . " 

All the Smurfs ran down the street shouting, throwing rocks and whatever 
they could find. Finally Gafgamel was .surrounded by angry Smurfs. 

The fourth Smurf and Papa Smurf, hearing the angry noise, arrived to ask: 
"What^s going on?" ' ^ 

Gargamel is destroying all our homes!" cried the second Smurf. "Yes," 
added the first Smurf. "He destroyed both our new mushroom homes!" 

"Then only two homes have^been harmed?" asked the fourth Smurf. As they 
looked around this seemed to be true. "You're acting like humans again!" 
cried Papa Smurf in exasperation. "Gargamel, why did you take our homes?" 
asked the fourth Smurf. 

"I didn't know they were homes," replied Gargamel. "I was just gathering 
mushrooms for my o spring mushroom feast when you all started chasing me." 

With many apologies, the SmUrfs waved good-bye to Gargamel. "There's -a 
group of mushrooms beneath the oak trees on the next hill," called the 
fourth Smurf as Gargamel rounded the Smurfdom curve,, "but check for 
inhabitants before 'you pick this time!" 



THE END 
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HOW ARE DECISIONS MADE? 
(LISTENING/DISCUSSION GUIDE) 



directions : After listening to the story, summarize story details for each individual in story. 



DECISION 
INKERS 


DECISION 


FACTS AND VALUES CONSIDERED 


Basis -for Decision* 


Values/Goals- 


Situational Factors- 


' Alternatives 


Cons sequences 




























V 
















- 


t 

• 










) 


• 


« 




s ». 




w 

t 
















> 




> 






































* 










61 


























7 




1 





9 

ERIC 



J/, 




J 



ft* 



t 



/ 

DECISION MAKING * 

STEPS 



ACCEPT RESPONSIBILITY ) 



4. SELECT ALTERNATIVE 



3. WEIGH ALTERNATIVES 



Six' 




LADDERS OF DECISIONS ^ 



IMPACT PROCESS STEP.S 
5. ANALYZE: FOLIjOW-UP 



37 FOlffi ACTION PLAN-: WHO, WHAT, HOW, ETC. 



T GOAL 




fiORAldLY J) 

7^ 




EFENSIBLE REASONS 



■ONTIMyOUS^ QUESTIONING, TESTING 



CONSEQUENCES 



± 



- ALTERNATIVES 



r 



( nb - SITUATIONAL FACTORS 



- GQ ALfe 



AND VALUED OF 



ES^OF 



ALL 



INVOLVED 



1." IDENTIFIES CONCERN 



O.Ole 



♦FATHER ADEQUATE , RELIABLE INFORMATION 



> 



TECHNICAL ^RDBLEM SOLVING 

(DECIDING iCW TO REAdO 

_ goal) 

USING 
ME/VIS-ENDS REASONING 




PRACTICAL PfOBt£(1S0LVING 
(deciding WHAT I!>$ST 

ID DO) 

USING 

^PW^TICAL REASONS* 
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CONCEPT: PRACTICAL REASONING - "What's Best To Do?" 



PROCESS 
SKILLS 



ERIC 



CONCEPTS 



Characteristics 
of controversy 



Char aCtttci&t i c s 

of practical 
problems 



64 
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STRATEGIES 



Develop bulletin board , Controversy! What's best to do? Use video game graphics sucty 
as large yellow Pac-Man or Ms. Pac-Man ready to '^at 11 title made from white circRs 
with black letters. Make a collage of newspaper articles , editorials , Dear Abby fetters, 
and letters to the editor that Reflect controversial issues facing families, individuals 
and/or community. Highlight the issue in yellow on each clipping. Over the clippings 
add the questions: 

— Be impulsive? 
— ' Follow others? 

» 

— USe habits, tradition? 

— Use practical reasoning? # 

In small grpups, analyze the clippings and identify the controversial issues that are 
practical problems in f amilies and communities such as: " / 



— Should parents look for evidence of drugs in children's rooms? 

— Should parents restrict children's TV vieWing? 

— Should individuals eat any diet suggested by the mass media, i.e. books, magazines, 
^ radio, television, etc. 

— : Should communities have laws restricting where people with special needs^can 
live? (Elderly, developmental ly delayed, ex^prisoners^ 

Discuss the meanirta of controversy. Develop a list of the characteristics of controversy 
to use as a criteria for identifying controversial issues. Add criteria to bulletin 
board: $ ' 

— Conflict or differences between ideas, information sources, conclusions^, 
theories or opinions . 

— Occurs when many qhoices available 

— Reflects differing values, i.e. of what is important\ or worthwhile 
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PROCESS 
SKILLS 
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CONCEPTS 



Characteristics 
of practical 
problems 
(continued) 
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STRATEGIES 



— Requires decision making and action 

— Consequences of actions ^uncertain s 

— Of ten^gij^ practical , "what to do", problems^ 

— r Requires practical reasoning for best decision* for all concerned 



V 



v 



rList practical/controversial problems' students face every day at home; at school; at 
their Vork. Divide into four groups to be "Futurists": list practical problems you 
may face in 2 years; 5- years; 10 years; and 20 years. Share and discuss how to 
prepare for handling these problems. 

yttfy dqfrwe ha^e »9 many controversial issues today? How should we solve these issues? 

— Impulsively? 

— .By habit? 

— ^s others solve them? 

— By reasoning? 



L 



Discuss meanings of each way of solving controversial issues. 

Use chalkboard/ talk to explain components a^d skills involved in practical reasoning. 
See » Model of Practical Reasoning . 

1^ spall groups, list the advqgfttages and consequences of eaqh problem solving approach, 
Create a rtaibns assembly chart with reasons for solving issues j*ith each 'approach. 
Summarize small group discussions on chart titled "How Should W,e Solve Issues 11 . 



Advantages t 

Consequence* t 

9 



> Ivjpulsively? 


Habit? 


Like Others? - 


Reasoning? 


. — t 


■ r 

, / 

a 

f 
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CONCEPTS 



STRAttGIES 



Characteristics 
of practical 
problems 
(continued) 



In small groups, compajrfe playing video game such as Pac-Man or Ms. Pac-Man to making 
decisions in I^fe- Sunmarize similarities" and differences on -chalkboard, transparency 
or chart. " 



Similarities 



Scetetiaee make decisions impulsively or by 
habit with disastrous results. * 

Have to consider situational factors (Monsters, 
tunnel, etc. on Pac-Mart) , Alternatives 
consequences. 

Often have to make split-second decisionsy^ith 
no time to think .so must depend on 
habits and knowledge developed earll 




Differences 



Life's problems are mote complex. 

In life, dealing with people who ttiink, 
create , have values, goals, feelings, 
needs so much more unpredictable then 
Pa6-Man characters. 

In life, decisions can have more long-term 
effects on the people involved thai} 
decisions made playing Pac-Man. 

Consequences of actions/decisions in life 
are not as predictable as when playing 
Pac-Man- 



Practical 
reasoning skills: 

- Gather 
adequate , 
reliable infgr- 
mation (Facts 
and values h 

- Question and 
test bases for 
decisions 

- Justify action 
with adequate, 
relevant, and 

B . morally defen- 
( sible reasons 

*z Dialogue/ 
collaborate 
with others to 
decide what's m 
best to do 



Compare the effects of practical reasoning in personal* relationships and achieving* 
goals to the ' "energizers" in the Pac-Man garner or make analogy with other current 
interests or ideas. . " * 

s u 

I r 

Use * Energize. . » .with Practical Reasoning checklist # and discusjs the meanings and 
necessity for each communication and ^ thinking skill* in practical reasoning. Plan 
to use practical reasoning process and skills throughout the course in erffemining 
practical problems . Plan to periodically reflect on progress in developing skills 
using the ♦ Energize. .with Practical Reasoning "checklist. I 

4 * - 

Discuss: * 

, How well do you think? 

— Do you accfept whatever anypne tells you? as the truth? as fact? 
p — Do you question? bo you make questioning A "thinking habit 11 of being sceptical? 
scrutinizing? •» , 

doesxlteing sceptical mean?, scrutinizing mean? ♦ 

Htact in scrutinizing ways? What occupation/profession requires 
Mrs to be* scrutinizing? What do people jjjfro ipurtf scrutinizing do? 
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SKILLS 
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CONCEPTS 



Characteristics 
of 

- Value ' 
principles 

- Value claims 

- Factual claims 




Basic social 
values 
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STRATEGIES 



Explain: Value principles can be a criteria to help us jud^e what is best to do. 

!nI P f S ™ value bairns that, can be supported by factual claims. In our 

country, we have basic social value principles to guide legal decisions and justify 
public policy affecting familie^ and individuals . 

n^^M^r Pl ! S °V alue claims/alternative actions and facts or factual clainfe. 

and ull \ Sheet FaCt5? ° r Value C1ai ™ ? - Id ^tify the characteristics of each 
and list on transparency, chart/ or board. 



CHARACTERISTICS 



Value Claims 



1. Judgments about worth of something 

2. Reflects desirability or undesirability 
of something 

3- Includes value terms: 

— Ought — Best, Worse 

— Should — Desirable, 
Worthwhile Undesirable 



Facts or Factual Claims 



- 1 . Statements can be determined true or false 

bv ? *\ , 

— Making sensory observations 

— Being clear about meanings of words 
in statements * 



t 



Interview judge or lawyer to identify the legal-ethical social values usedHo- make 

and justify public policy and legal decisions affecting the family and individuals. 

Ask judge or lawyer to give examples of how evidence is collected to support value 

claims of each person in a legal dispute and how social values are used to decide 
what is best. N . 

Discuss using these social value principles as bagis for decisions in the family 
and personal relationships. In small groups, create a visual to ii; U stratfe how 
each social value can be applied in the home -and family. Discuss why we should/ 
should. not use the value principles to decide what is best for individual family 
members and family as a whole. 



— Rule of law 
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PROCESS 
SKILLS^ 
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CONCEPTS 



Basic social 

values 

(continued) 



t}se of ^decision 
tests 

- Universal test 
Role^reversal 
test 

- New cAses test 




STRATEGIES 



— ^Equal protection under law 
17^ Due process " 

— Justice; equal opportunity 

— /Preservation of; peace and order r ^ ^ . » 
— - Reason as means for dealing wbth-^onflict « 

— Personal liberty- . |L ■ * t 

— Separation oJp : powers ^ 

— Local control of loca**prob\ems 

Discuss how families and individuals can create for themselves a chart of reasons to 
decide what is best to do. By collecting facts" regarding probable consequences and 
^conterttual factors, controversial* value issues can be reduced to a factual problem. 
Using tt^se facts as evidence in support of each alternative, decisions cain be made 
and ^tested to decide if ethically and morally justifiable. . 

As & class, choose a corrtroversiai issue . Work, in small groups as in a family and % 
use practical reasoning skills to analyze facts and values. Use ^ Practical 
Reasoning Think-Sheet to decide what to do. Use decision tests for each alternative 
value claim. ' Decide which alternative is ethically justifiable using the decision 
tests. Compile information in a Reasons Assembly Chart., 

Alternative actions (Value claims): 



f 

* 


> 

Parents Restrict TV 


* No Restrictions on TV ; 


Parents and Child 
. Plan TV Watching 


rhctst 






< 


Consequences 










^ J* 




— * 


Situational 
Factors 




s 




VALUES to be 
considered} . 




ft 


^ 
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CONCEPTS/ 



Use of decision 
tests 

- Universal test 

- Role reversal 
test 

.--New cases test; 
(continued ) 
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STRATEGIES 



-Role play" possible consequences of the alternative actions in the issue. Discuss: 

— The. feelings of those involved after each enactment 

— The values of those involved J 

— The reasons for the alternative (value claim) / 



Make a decision of what yo^u should do regarding television viewing now for your own 
development and What you would do as a parent. V_~. 
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; A MODEL OF PRACTICAL REASONING 



(k Plan for a Chalkboard/Talk and Suggested Diagram for Practical Reasoning) 



^ Objective j To understand the components/skills involved in practical 

rationing. 



i^al^li 



Genei^l^iation: Praj&ical reasoning involves critical and creative 
^ tJilfltking, communicating, and examining meanings and 

values in an atmosphere of trust and openness , 
interacting with action. 



MESSAGE 



ACTION 



Practice^ reasoning, not impulsive 
or irrational thinking, is needed to^ 
dtfcide what is best to do ab6ut 
practical problems affecting the 
well-being of self and others — 
especially those in our families. 

t 

Practical reasoning involves people, 
communicating openly. As they 
communicate they also create a 
trusting atmosphere. 

(Describe this communication 
further. Discuss meanings^oj: 

— Open communication * 

— Trusting environment 

— What can be done to create 
an open environment) 



(As talk and explain practical 
reasoning process, draw symbols to 
represent process on chalkboard, 
poster or transparencies. See 
exempli*) 
•> 

In a semi-circle, dWw 11 circles, 
squares , and other shapes to 
represent people — aihd their 
differences. Md hair and ties \o 
illustrate differences. Connect 
the shapes with arrows to denote 
peoplfe interacting and communicating 
together within* longer arrow at 
the bottom of^the semi -circle. Then 
write jZfcMMUNxCATE §£n the shapes as 
shown on following drawing. 



In practical reasoning everyone 
interacts so t^e best decisions 
are made. The decision makers in 
families, individuals and 
communities seek the FACTS AND 
VALUES of those affected so the 
best decision can be made. The 
facts and values particularly 
needed to solve practical, "what 
to do n problems include: ; 

— Alternative actions to solve 
_ problem 

— Probable consequences to 
actions 

— Situational factors: personal 
and environmental 

— > Goals and values of all 
involved 



Write PAtrrS AND* VALUES in top of 
inside semi-cir*&e. 



76 



Write ALTERNATIVES , 
CONSEQUENCES, 
SITUATIONAL FACTORS, 
* — PERSONAL , '» 

— ENVIRONMENTAL 
■ GOALS AND VALUES OF ALL 
inside' circle as indicated. 
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Throughout thii procass of gathering 
and sharing, facts and Values , those 
who will be affectad by the decision 
being made SH^RE MEANINGS, QUESTION , 
SCRUTINIZE, and NEGOTIATE 
DIFFERENCES \ 

tDiscuss' what thamj* terms mean) 

Gathering facts, valuta and clarifying 
meetings , sometimes involves* reading, 
"talking to, people investigating 'and 
comparing with people at wogpk, at home 

and in the community. 

&s — " ^ 

(Give examples of how this works^n 
families, organizations, community) 

After adequate information is 
collected the situational factors 
and values and goals ^pan be used as 

the CRITERIA to evaluate the- alter- 
native\pctions . 



the top and bottom of a longer arrow 
between the shapes representing people 
at the bottom of the semi-circle, write' 
SHARE MEANINGS and NEGOTIATE DIFFERENCES 
as shown on N the diagram. 



Bracket "situation and values/goals 
and write CRITERIA aifcshown on . 
diagram. 

Write TEST DECISION on the diagram 
as shown. 



Write UNIVERSAL under TEST DECISION. 



The potential decisions or alter- 
native "actions can be tasted to 
determine if they are ethically 
justifiable. For example, we can 
ask ourselves: 

1. What would happen if everyone 
made this choice? this decision? 
This is called the UNIVERSAL 
TEST. 

2. How would I like to be the 
person affected by this 
decision? How would I feel? 
WouldVt want/ this action to be 
taken? This is the ROLE 
REVERSAL TEST. 

3. In a similar situation, would 
this choice/action still be 
best? (NEW CASES TEST) 

These communication and thinking 
skills are constantly interacting with 
our ACTIONS. 

Most often we are not J coifscious of our 
processing all the information needed 
_ (possible alternatives, consequences, ; ^ 

situational -factys and values) to make' ^ * 
the best deeision as we act. 

This interaction and intertwining of 

thinking, coomunicating and action Write PRACTICAL REASONING on diagram, 

comprises practical reasoning. Becoming 
skilled in using these processes can 
help us all' «ake decisions we can be 

proud of— now and in the future. ^ 



Write ROLE REVERSAL under UNIVERSAL. 



Write NEW CASES under ROLE REVERSAL. 

Drai/!continuous interaction of people 
with their information and this action 
(See diagram. Write in ACTION.) 
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Rt/VS 



Facts ♦ Value* ( c 

• C#fifc««ciices 
Situttkxxl factors 

Tcsr Decision 

• R»l« I 

• Ntw Cam . 
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with PRACTICAL REASONING! 



Decision*' Decialons*! How you make 'decisions or help othera uke decisions can 

make a difference In the wall-being of you and olbern. 

The four "ENERG1ZERS" of practical reaaonlnf can help you make tha beat decieione 

and take the beat action. 



CHECK ( 



v/ 



) YOURSELF! 



DO YOU: 



Gather adequate, reliable 
From reliable eourcee? 



information to help maka your daclaiona? 



a . 



Goal a and valuea of thoaa involved? 
Situational factora? 

1**) Perapnal factora of all involved? For example: 

a a) Reeourcee: ekille, knowledge, money, etc.? 

b) Developmental needs? 

2) Environmental factora? For example: 

_a) Lawa: national, etate, Jocal , family? 

. b) Governmental agencies, inat 1 tutiona? 

^ c) Economic reaourcea? 

d) Social relatlonahlps? 

a) Cultural factora: mores, tabooe, social valuea? 

Alternative action or cbolcea? 
Conaequencea of action or cholcea? 



Queat Ion / tjeat . ueing*caref ul ecrutlnlzlng thinking, about what la 
beat o Thought to be done? 

m . What facta do*I have/need to aupport my poaalble action? 

, v a 1 u e claim a ? 

ton* 1 ! only aupport lng my declalon/poaalble action with 
value claims that have no factual baele ? * 
Ta mv aource(a) oi information reliable ? 



b. 

c . 



Do 1 have enough relevant Information to juatlfy my deciaion? 



© 

o 



d. Do my re aeon a, aupport or refute my concluelon/decision? 

e. Will thia be a workable choice of action, ^eoneidering my 
peraonal and environmental factora in thia aituation? 

f . la thia choice of action morally defene*lble 7 

1) Vhat would happen if everyone made thia choice? 

2) How would I like to be the peraon affected ^y 
thia deciaion? 

3) In a almllar or different aituation, would thia 
- . choice be beat? 



Juatlfy 

a. 

b 

c . 

Dialogue 



b 

. c . 
~d 
v . 
J. 



r 

declalon/choice of action with adequate and *rel labia reasons? 
Reflect* adequate information to aupport /refute deciaion? 
Uses reliable information and aourcea for the aituation? 
Shows consideration for the well-being of people involved? 

or collaborate with othera to decide what ia baat to do? 
Listen and ask ^ueationa to underatand reaeone behind 
poeitlon? , eV 
Compare mefcnlnge, ideaa? 

Openly, clearly ahare ideaa and feelings? 
Support othera, recognizing Jeelinga, atrengtha?^ 
Cooperate and expect othera to cooperate? » 
Aak questions to gain and clarify meaninge? 

Negotiate to create alternative action for well-being of all? 



MAKE. PRACTICAL REASONING A THINKING HABIT ! 



ERiC 



so 
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ASK... Practical Reasoning Questions! 




ADEQUATE, RELIABLE INFORMATION?:- RELIABLE SOURCE? 

>- v » ••• - " * • 

GOALS, VALUES OF tp, CONCERNED? 

personal and environmental facts? 
Alternative Choices? 
Consequences? ^ . - 

VAUJE CLAIMS. . .wiTH.NO FACTS TO SUPPORT? ... 



WORKABLE ALTERNATIVE CHOKE?/ 



MORALLY CEFEfj^UE DECISION? 

Best for Mr weu:-being and Others' well-bejng? 

For Now,and iK the Future? 
WH&T IF: ' 



Everyone did this? 



/ 



* i were other person(s) involved? affected? 
My situation changed? - \ 



1 • 




aOS? or VALu£ CLAIMS? 



St 



Adapted mom Hultgien, F. and Qoo&e.n&* Conlon, 
M. w^Cn S/ieaA, T. What, to do Kega'uUng * 
the. PaAentiiood VecAAlon ? UntvoAAltij Patfe, 
Venn.: Ike Pennsylvania State. UniveJUl£u, 

■ mi. - X^ 1 

... / ■ *.■ ■• 

DIRECTIONS: Compare the examples pf statements below.' Write a V for Value 
Cldim and a F*for Fact or Factual Claim in the blanks at thfe> 
' lefit. Describe the characteristics of Value Claims, and* 

.Factual Claims in the ch^rt at tfie bottom of the page. 



_*1. People^ should not be allowed to marry "before age 16. 

• « * J f 

_2. The age ^or marriage without parental consent in ilfefty spates is 18, 



3. People should be ,allpwpcI^to marry *be fore, age 18. v . 
_4. Everyone ought to< eat an adequate; balance^ diet • . • 

5. Eating a nutritious diet is unimportant, not worthwhile. 

^ A / 

6. -Optimum 4 health yeqliires a balAiced cji^t of carbohydrates, fats, 

protein, vitamihs,* minerals; an* watery- 

7. Anything that eas^s distress and anxiety c^ug^ht to be undertaken. 

\ *■ ^ , • 

8. Alcoholic drinks give a false sense of easing distress and anxiety 

and actually increase distress # and anxiety -in maijy instances^, 



9. We should, help others d 



SUMMARIZE THE CHARACTERISTICS: * 



th distress. 



VALU& CLAIMS 



FACT| OR FACTUAL CLAIMS 



V 




o 

ERIC 



KEY: vc 

Ft 



1, 3, 4, 5, 7,*9 

2, 6, 8 * 
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PRACTICAL REASONING TMINK-SHEET • name„ 



* VaveiopeA by HejUheA Bogg6 and Sue PERIOD^ 



SaAavaLLL, Springfield South H.S. , *, <x 

and JaneX F. La&tvi, Jnt Oklo • ./ w GROUP . — . 

State. UnlveAAtXy 

STEP It IDENTIFY THE PROBLEM (Ask yourself some questions on the topic) 



A 



STEP 2: SUGGEST POSSIBLB SOLUTIONS AND CONSEQUENCES 

s Solutions consequences 

2. ' 2a. 



b. 

3. # • 3a. 

' . b. 



4. 



,4a. // 



b. 



STEP 3: IDENTIFY AND EXAMINE * PERSONAL A^ND ENVIRONMENTAL FACTORS 

IDENTIFY VALUES IDENTIFY GOALS IDENTIFY SITUATIONAL FACTORS 

f . . ./ ; 

* *>• ' * Ji " ' 

^TEP 4: DECIDE ON ONE SOLUTION FROM STEP 2 and JUSTIFY YOUR DECISION 

' with adequate and reliable reasons 



SOLUTION I " REASONS THIS SOLUTION WAS CHOSEN 



2. Are qtiy sources x>f information rel fcle? Explair\ why. 





I - .. • . " 

STEP 5:> REFLECTION ANl5 EVALUATION (Is this solution a good one?y 

Ask yourself .. .these questions throughout your decision-making process. 

1. Do I b#ve facts to support my decisioA? v y . . 

™ if . 

ain whv. 

Do I have* enough relevant flifornyition to justify my, decision? 

— ' ■ i - ■ — ■ ■ - v *« 

WilJ. thte consequences of my soluticta/acrbion be for the well-being 
of myself and otflers? > , < • * r 

a. Wliat if everyone acted in this way or selected this solution? 

- b-. If I ware th^pSopTfe around me, how vpuld I'f^el abput this 
solution/action? 

c. Would I do thi* same thing in a new ot another situation? 
Why or why hot? ! 

5. ' How can I better prtpAfe myself for this or a slmilaf situation 
/ again? * 

•, ." 53 84 ' 
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CONCEPT: VALUES - '-'Why I Am What I Am" 



PROCESS 
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CONCEPTS 



Definition aud 
identification 
of v values 



Effect of values 
on actions 



STRATEGIES 



What comes to your mind when you 'hear the "word "value"? 

In ^fnall groups , study magazine/newspaper adv^rtisifnents which are aimed $t teenagers* 
What valuer are communicated in the ads? .Make a po'ster with tjie ads labeled by values 
Post on bulletin board. Consider- values which are not often ffortrayed in advertise- 
ments (frugality, satisfaction with w^at we have, voluntary simplicity) List all 6f ' 
the values on the board. - * m . 

Listen to current popular records. Classify values pdrtrayed in the lyrics. Add to 
> jth» *list on the board. 



jmdr 



Tdividually ranJ8»order the values written on the board in order of what is important 
to you. Would trtis order have been different five years ago? Do you think it will be 
the same five years from now? 

Our values guidfc our behavior. In small groups, share answers, to the question: Why 
did you choose what you are wea^ng^today? 

- > ' N • - . 

Some teenagers who have been in trouble (shoplifting, vandalism) or experienced an 

unwanted pregnancy say that their values were mixed up. What do you think they n^ri 

by that? 1 

Describe /Situations in which. people have jeopardized ♦on sacrificed their lives for 
values. Collect pews clippings depicting acts of heroism. * 

UsinW^oteferences, write definitions fqr the word "value". # gpnj^ine^these into an 
accepted class definition. Compare this definition to these statements about valuer 



; — What is worthwhile 

— r what is important 

— giveif*dire£tion to life 



— "basis of hyman motivation- 

essential to /choosing goal% 
r- what one liveVjfe^ ; 



■ * 



CONCEPT: VALUES - "Why I po What I Do" 
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PROCESS 
SKILL'S 



CONCEPTS 



T^pes of values 



Awareness of 
values underlying 
home economics 
content 



87 



STRATEGIES 



Review information sheet » Types of Values. Clarify definitions. 

In eight small groups, each group choose one type of value. Using references add 
additional adjectives or descriptive words for that value- - * 

Classify these statements about foods into types of values which are dominant^ Explain 
reasons for classification. y ^ N 

— Children should always clean their plate. (health-economic) 

— I like to eat. (prudential) r . • * 

— I try $5 get adequate vitamin C eveity day. (health) 

— I always observe food rules during Lent. (religion) 

i — Cooking at hpme is* cheaper than going out to a restaurant. (economic) 

— Home cooking is much more appetiz?hg than restaurant food* (aesthetic) 

— I brought in cans of food when we had a drive to stock our community food 
pantry . (moral ) f 

— I will not eat in a restaurant that looks dirty. (ertvironmental-saf ety) ^ 

** 

* [Note i ' There may be additional vajues depending on meanings which students give pach 

• statement. Be sure to have them clarify meanings as well as valups.] N 

• "* * * 

List reasons whj^achTof the perennial problems is important to study. What, values 

are indicated ift the reasons? , . 

[llotte: Select only those perennial problems which- the class will be. studying. J 

\ > < 

[Note: *In homak visits beforfe school starts you may ask parents what they believe 

* is important £o teach irv home^ economics. You majr compile this and give to students, 

• asking them why paretits responded as* they did.] r 1 
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AESTHETIC 



ECONOMICS 



ENVIRONMENTAL 



TYPES. OF VALUES 
(POINTS OF VIEW FROM WHICH VALUE. JUDGMENTS CAN BE MADE) * 



Concerned with appearance, beauty 

Positive Value Terms: pretty, exquisite, elegapf 




HEALTH & SAFETY 



INTELLECTUAL - 



MORAL - 



PRUDENTIAL 



RELIGIOUS - 



f 



* Refer 
needed 



Concerned with control, cost, efficiency 

Positive Value. Terms : useful, efficient, functional, practical 
Concerned with state of environment 

Positive, Value Terms: clean, sanitary, non -polluting ' 

Concerned with physical well-being of individual 
PositiW Value Terms: safe, "healthy, wellness 

Concerned with reasoning : : tit 

Positive Value Terms: scientific, rational, true, valid, 
reliable, logical 

Concerned with well-being of other people ^ 
•Positive Value Terms: just, fair, ethical, right , , 

Concerned with one/.^pbwn interests y 
Positive Value Terms-;, smart, wise, shrewd, eleven 

Concerned ^wi^h following reli^ftouti trine 
Positive .Value Terms:, godly * sinless, pious, devout 

and value principles 



s to kind * of value judgment being made, or the kind of reasons 
d to justify judgment* ^ * , ' 1 ' 



Source: Teacher's Manual, The Elderly . Association for Values Education and Research, 
p R inning Series, Ontario Institute for aflfeifes in Education, 1978. 
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CONCEPT-: MANAGEMENT - "Getting It Together" 
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SKILLS 
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CONCEPTS 



Definition of 
management 



DefinitiQn and 
classification of 
cjoals 

Definition and 
classification of 
resources 



Definition and 
application of 
the decisionr 
making process 



STRATEGIES 



What comes to your mind when you hear the word "management"? Develop a class . 
definition. .Compare it to these statements about management: 

— Using resources to reach goals ' ' 

— Using what you have to get - what* you want 

— Involves decision-making * 1 

Write something you wanted to accomplish toddy; something you would like to be doing 
five years from today. What values are represented in the goals? As a class , 
develop a definition of goals. Distinguish between short term $nd long terip goals. 

Resources are the means or what we use to meet our goals. They are limited. Most 
resources can be classified as material or human. List resources in each category 
(Material - money, equipment, food, property, material goods, community racilities; 
Human - time, energy, knowledge', ^ skills, cultural heritage, interests f faith , 
friends) . 

Individually list your top three material and top three human resources to determine 
your own "personal wealth". ^ 

Review the * FHA/HERO Impact Planning Process to illustrate decision-inaking. [Note that * 
the practical reasoning process stresses critically examining, evaluating, and 
decision testing.] / * . * * 

An FHA chapter was using the Impact planning process to plan for^FHA/HERO week.' They 
decided the following. Arrange In sequence vand add the Impact symbol^ fcfr each^step. 

— . Eacl) of the activities wad carried out, \>' „ 

What to do f<3r FHA/HERO week. , ■ 

v Decided to., put banner in school cafeteria* do display ^ase , and have a 

special activity each day of FHA/HERO wee)?. ; 91 
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STRATEGIES 



\ 



Definition and 
application of 
the decision- 
making process 
(continued) 
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. — Brainstormed ideas of activities for FHA/HERO week. * " v 

Appointedyseven committees to plan each of the five days and two displays/ 
Chairperson of each committee prepared- a. written evaluation of the event and 
suggestions for another year. 

In small groups, write and perform skits or make posters showing examples of 
management and mismanagement. Suggestions: 

Student ready for school on time vs. late 

— Student with clean locker vs. messy locker ' % ■ % 

— Student with homework vs. not done 

"i . 

For eatfh skit or poster, answer ^the following questions: What evidence was there of 
,$6al setting?, resource use? .steps in the decision-making process? 

\ " . ■ ' 

Maki^ summary statements about good and poor managers. Evaluate the statements using 
these\ criteria. • 

— Were the ends achieved? 

— Were resources used effectively? * - 

— Were all* resources .tapped? 

— Were, the goals realistic? ~ ■ # 

— Were- new aind creative alternatives considered? 1»" • 
■7" Were goals based upon values? * ' ■ ' 
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FHA/HERO IMPACT PLANNING PROCESS 

IN-DEPTH PROJECT PLANNING WORKSHEET 



Identify 
.Concents 



Set 

» ; 

Goal 



Form 
a 

Plan 



Act 
on 
Plan 



Follow- 

MP 




Brainstorm all the ways your chapter might work 
on this concern. . , 

Set a project goal by deciding which of your 
••brainstorms" ate practical "do-able," 
Write it down. - 



Organize the plan by deciding the 





■ 


■ 


■ 


■ 



What did you learn that will 
benefit another project? 



Who: 

What; 

When: 

Where: 

How: 



4 
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CONCEPT: ' MANAGEMENT - "Making It Happen" 



PROCESS 
SKILLS 



CONCEPTS 



STRATEGIES 



Review the steps in the FHA/HERO Impact planning process. Describe or give examples 
of each step. Compare the FHA/HERO Impact planning process and practical reasoning. 
What Additional processes are stressed in practical reasoning? (Critically 
examining, evaluating, decision testing) " • * 



ERIC 
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Clarification of 
the management 
process 



Analysis of 
personal goals 
and resources 
related to 
study in home 
economics 

Analysis of the 
management 
process in daily 
living situations 



0 



For each of the perennial problems, list personal goals, short term and long term, and 
skills to be acquired. List skills which you already have in each of these problem 
areas. Note that these are human resources* v /. 



[Note: Select only those perennial problems which the class will be studying.] 

4 - . , 'li- 

ft -t ' • 

In small groups, develop short case studies for eagh of these situations. Indi<A;< 
the alternatives / that were considered in deciding what to do. 



-^-Teenage boy preparing breakfast before school 

— Single mother of three preschoolers buying groceries after working as a 
waitress all day 

— S^ihgle girl, a computer operator, who just rented her first apartment and is 
rying to furnish.it 1 

— Mamily with three teenagers and One car; each teen ;Ls in a different school, 
(ctivity requiring after school practice 

*i . 

Note th^t these are contextual or situational factors whicti affect the decision. 

Each small, group, share case study with total class.* As a class Analyze, answering 
these 'questions: ^ ^ 

■ / 

-~ What human and material resources were available? w^re limited? 
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CONCEPTS 



Ahaiysis of the 
management 
process in daxly 
li-ving situatiyns 
(continued) 
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4 



strategies' 



What goals were evident? Were they realistic? ♦ s - 

What values were portrayed in the decision-making? 

What steps were evident in the ( decision-making process? 

What other alternatives might have been considered? 

Were the consequences of 'each alternative analyzed? 

Was there consideration of« the effects of the decision on others? 



ERIC 
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Awareness of how 
self concept Is 
affected by 
significant 
others 



Expressing 
feelings 



S$J_f qoncept is composed of your beliefs and attitudes about yourself. It is how you 
see yourself. Name the ,typesof people who affect your self concept. Describe how 
this .influence varies throughout the life cycle. ' „ 

On the Jtoard in four columns list: • < 

— What others do ^iat make us feel less .positive about ourselves. 
— ; What others say that make us fetel less positive about ourselves. 

— What others do that make us feel good about ourselves. 

. — What others say that ma'ke us feel qood about ourselves. 

*. t . . • ^ 

Using resources, develop a chart labeling feelings* Undef gtyh of .the, categories 
list .feelings;^ Ca£fcoories: Happy, sad, angry, scared, *cpi%f used, strqng, weak. 

(Refer to *Feeling Wotd List). - \ < >« - 

, — ■ * , - jp-jt- , 



Find pictures which portray the feeding categories ancl*label 



Describe ways in which your feelings affect ptliers - your friends/ teachers, family. 

In small ^oups, write a story about student who started the morning feeling gopd 
about "himself /herself but as the day progressed events happened that lessened this 
feeling. Each group £raw a picture of their person. Share the story with the total 
class, Each time - something happens to diminish self concept, rip off a portion of 
the paper. Analyze which verbal and non-verbal communications ,enhanc&d and which 
diminished self concept. % t 

In pairs, give an envelope containing * Crazy T Pugzle . Using onl^ non-verbal cues, 
work together to solve the puzzle. Reflect upon the effectiveness of non-verbal 
coiraQuni9ation. * „ 

In pairs, take turns communicating nori -verbal JLy. (Anger, Happiness, approval ^ ^ 
. sadness , fear, concern-empathy, disapproval)^ ' ■" \ / lUU, 



Demonstration of 

non-verbal 

communication 



CONCEPTS 



if 



STRATEGIES 



Demonstration of 
non-verbal 
communication 
(continued) 



Demonstration and 
evaluation of 
effective " ■ 
communication 



. ? ? : TT 

Keep a log of non-verbal communication .which yoU observe in school an<3 at home for one 
day>— Share in class. Reflect -upon impo^tajice* of non-verbal communication. 



Brainstorm "killer" statements — those phrases that make us angry and kill 
opportunities for* better communication ("Can't you ever do anything right? 11 ) • 



3 of the day 
and the other 
From the stories ^as *a class, compose 



In small groups , write two ^ignettes of a family discussing -the event: 
together. One vignette should reflect Effective communication skilitf 
poor communication. Share with the total class, 
a list of effective and poor communicative skills* 

-f 

In smalli groups (preferably the same number that will work in a kitchen unit together) , > 
role play situations in » Food Laboratory Situations . . Use both good .and poor 
cojnmunication skills. One person be observer and analyze in terms of. which 1 
communications (verbal and non-verbal) were effective in solving the profilem and* which 
were not. Add to list composed for family discussion viqnettes in previous activity A 



reach a consensus about the most critical problem which 
most of your peers face. Why is it a problem? ^ What causes it? What could you do about 
it? How could it be /helped by: 1 



Application erf V^ In SIn all groups or as a clas 
learnings in 
valued , manage- 
ment , inter- 
personal/ 
communicative 
skills to problem 
situation. 



r 



— analyzing values? « 

— using interpersonal/communicative skills? 

— using management skills? 

■»■ 
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HAPPY 

alive 

airfused 

an^.ous 

calm 

cheerful 

content 

delighted 

\ ecstatic 
excit^l 
fantastic 
fine 

- fortunate 
friendly 
glad 
good 
great 
hopeful 
loving 
motherly 

w optimistic 
peaceful 
pleased 
proud 
relaxed 
relieved 
satisfied 
thankful 
thrilled 
turned on 
up 

warm 

wonderful 



Source: Carkhuff/ R.; R. Piercei J. Cannon; 
Development Press, ,1980. 



SAD 

angry 

apathetic 

awful 

bad • 

blue 

crushed 

depressed 

di sap^pointed 

dissatisfied 

disturbed 

down 

embarrassed 

gloomy 

glum 

hate * 

hopeless 

hurt 

lonely 

lost 

low 

miserable 

painful 

sorry 

terrible 

turned off 

uneasy j * 

unhapjpy 

unloved 

ups^t 



ANGRY 

aggravated 

annoyed 

burned up 

critical' 

disgusted 

enraged 

envious 

fed up 

frustrated 

furious 

impatient . 

irritated 

mad 

mean 

outraged 

rage 

resentful 
sore* 



PEELING WORD LIST 

CONFUSED 

anxious 

awkward 

baffled 

bothered 

crazy 

dazed 

depressed 

disorganized 

disoriented 

distracted ^ 

disturbed 

embarrassed 

frustrated 

helpless 

hopeless 

lost 

mixed up r - 
panicky 
paralysed 
puzzled 
stuck 
surprised 
' trapped 
troubled 
uncertain 
uncomfortable 
unsure < 
upset 
weak 
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SCARED 

afraid 

anxious 

awed 

chicken 

confused 

fearful 

frightened 

horrif ifed 

.inseture v 

intimidated 

jumpy 

lonely 

nervous 

panicky (ed) 

shaky 1 

£hy 

stunned 

tenset 

terrified 

threatened 

timid 

uneasy 

unsure 

worried 



WEAK 

» 

a shamed 

bored 

confused 

defenseless 

discouraged 

embarrassed 

exhausted 

fragile 

frail 

frustrated 

guilty 

helpless 

horrible 

ill ~ 

impotent 

inadequate 

insecure 

lifeless 

lost 

overwhelmed 

powerless 

quiet 

run-down 

shaky 

shy 

sick 

timid 

tired 

unsure 

useless 

vulnerable 

wish-washy 

worn out 



The Art of Helping IV . Amherst: Human Resource 



STRONG 

active 
aggressive 
alert 
angry 
bold 
' brave 
.capable 
confident 
determined 
energetic 
happy 
hate 
healthy 
intense 
loud 
love 
mean 
open 

^positive 
pbtent 
powerful 
quick 
rage 
secure 
solid 
super 
tough 
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Duplicate as needed. 

Cut on solid line and put in 
envelopes . 
3*. Pair students. / 

4. Using only non-verbal cues, 
work together to solve 
problepis. 

5. As an alternative, students 
could sit back to back and 
the sender describe the 

^ piece and placement. 



ERLC . 
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FOODS LABORATORY SIMULATipNS 
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* . Teachers can use ,the following foods laboratory simulations to encourage students to discuss interpersonal relationships 
and the importance of effective communication. r. * 

'* V 

1. The teacher assigns to students in each kitchen certain parts of the* foods laboratory to clean. Kitchen 
One has been assigned the two refrigerators. Mary and Joe are going to clean one ref rigerjxtor i Tt>m and 
Barbara Will cleym the other. Soon after they start cleaning, Tom tells the teacher that hje has' to go to 
the gym because he forgot to talk to the coach about something important* regarding* tonight 1 s football 
game. The teacher gives Tom a 'pass* and Tom does not return. Barbara is left to clean the- refrigerator 
alone. What should she do? „ 



3*. 



V. 



*As a practical evaluation, students in Kitchen Foi|r are going to plan and prepare a meal for two guests. " 
Mary and Joaji want to invite students, but Anthony and Rita want to invite teachers. After much argument, 
they can't decide Wnat«to do. How would you resolve this conflict? - < 

The students in Kitchen three include Jean, a senior who has * taken one year of foods classes) May and ^ 
Peter, sophomores; and Steven, a junior. The last three students have not had previous experience with 
food preparation. For the past several weeks Jean has made out*market orders and work plans^nd 
supervised the food preparation. This usually resulted in Jean doing moat of the work and the others 
talking and eating. Jean never cleans up the kitchen, but the other thr^e* do a good Job. ' How can the 
students solve this problem? 



4. 



Bn'i 



\ 




A * ' 

John, is assigned to Kitchen Three in Hay's place. John 
He says he^ won't do the dishes. Is he ri^ht ,to' say he won't 
Jean says? Do you feel JeVan should be the boss? How do you feel the situation could be resolved? 



May drops out of school and another senior 
immediately decides that Jean is too bossy. 



tnta in Kitchen Pour have been making macaroni *and cheese. Richard's assigned task was to wash 



Bhes. ^he students were sjjbw today, and Richard was doing the! dishes when ..the class period ended 



Th. 

HeT.ef t things where they were 
will receive an F for the day. 
dishes e^erf though he was not finished? 
in giving everyone an F? 



f 



a clean condition, all members of the? unit 
Richard have left the 
How can this situation be resolved? Is the teacher being fair 



the kitchen is not left in 
How do you, think the others will feel? Should Richard have left the 



spending only a very 
Will not eat onions* 



limited amount 
Eric thinks 



Students inr Kitchen Two have to plan, prepare, a,nd serve a luncheon^ 
of money* Andria wants a tuna salad with onions and pickles. J.^ll 
tuna salad is bad. Because he won't eat tuna salad anyway, he questions why he should help prepare it. ^ 
Tony says anything will be o fine. How wi^l tljey decide What to make? Should they be givena choice? 
How can thJLs situation h* resolved? 




' 1 » 

Source: Instructional Patterns -for Maximizing Human Potential . California State Dept., of Education. 
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PROCESS 
S KILLS 



CONCCPTS 



STRATEGIES 



ERIC 



Recognition of 
the importance of 
interpersonal/ 
communicative 
skills in family^ 
and work life. 



Identification of 
effective verbal 
and non-verbal 
communication 
skills 



Use resources to prepare for class discussion on the following topics: 

— Most families argue over money because... * , 

— Parent-teenager conflicts are inevitable because;.. 

— Most divorces are caused by breakdown in cdmmurfibation because. 

; — Most people lose ^eir jobs because of inability to get along with others 
rather than lack of job skills £>ecause... 
<■ . * 

Prepare a summary generalization about the role of interpersonal and communication 
skills in our family and work lives. 

individually respond to these statements. Discuss in small groups, then share^in 
class. Indicate whether you agree or disagree with the.'* statement and why. 

* — Talking to someone and communicating are the samq thing. 

To communicate well, one has to be an observer. ^ . < 

— Less Communication is .occurring when a person is quiet than when a person j 
is talking, 

— Wopl^ are * the most common method of communicating. 

— The best listener asks questions. ^ 

Words don't >hAve meanings; only people have meanings. 

— Hearing isn't listening. \ 

— YoA can't not^ communicate * y \ 

— When someone >v ls talking to you, it is only common dense that you let him or 
her finish the conversation before you ask questions. 

— Communication; means {sharing. s % 



f t 



tJse resources to (develop a list of communication skills. Define and give examples 
of each. 1 \ 



— Acceptance of the person and his/her ideas. 
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communication 
skills 
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— Sensitivity to new or differing ideas. 

— Openness to new or differing id^as. 

— Active listening, including r restating messages. 

— Open questioning- that incites a person t|p talk, - . 

Develop a list on the ^x>ard of non-verbal behaviors. Analyze what each conveys. 

Collect advertisements with people portrayed. Analyze what their clothing, facial 
expression, hands and posture convey. Label and make a callage. Post on bulletin 
board. 

t 

List barriers to communication. Demonstrate or give e^mples of each. 

In groups of three, role play the following situation^ Each student assume role of . 
adult, teenager, and observer.^ Using list of communication skills and barriers, 



observer is to record evidence of effective and poor communication- 
each time. 



Rotate roles 



— Case 1 - 



Phil wants use of car for date. Parent says he wasn't home on time 
last time anc^ie isn't earning any money to pay for the gas. 
1 — Case 2 - Teacher chast^ed Susan because she didn't turn in her homework on 
. time. Susan said she Was called in to work an extra shift at -a, 
local ^restaurant and she was afraid shfe would lose her job if she 
didnH: agree to work. 
— Case 3 - Amy is engaged in argument with co-worker at local fast food 
restaurant. They were both assigned to clean the grill. The 
I co-worker says it's clean enough. Amy doesn't think so. 

1 \ s 

Share observer's comments with total class. Summarize the types of communication 
which were helpful tqyard resolving the conflict and which were not. 
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Identification 
and demonstration 
of interpersonal 
skili^ 



Pos^itive interpersonal^relationships require adequate self control of, undesirable 
behaviors. Brainstorm > ft»r each "of the following causes and cures for the behavior. 
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~ Yelling 

— Fighting * 

— Jealousy 

— -ftestructiveness 



L - Rudeness 

Lying 
— Self iehnips 



In pair9, use resources to define and explain how the following may be interpersonal 
skills. Write or role play a short skit to demonstrate these ways. of relating to - 
others. ' 



okthy \ 



— Empathy 

— Courtesy 

— Kindness 

— Friendliness 

— Cheerfulness 

— Cooperativeness 



— Caring 

— Respect * 

— Tolerance 

— Honesty 

— Personal Conscience 



As each situation is portrayed, develop a chart with tAe name of the skill, its 
definition, and ways in wtyich it jpay he demonstrated. 

Imagine you are going to be alone^with friends on a camping trip for three months. 
Rank order the ten most important Interpersonal skills which you want these* f riends • 
to have. Justify each. 

• 1 
Most friends -share joy. For each of these "good news" statements, gitfe a positive 
and a negative response. For each responj^, ,^hare how you feel, 

— I ju9t made the honor roll* * 
I made cheerleader. 

— I just got the job at the new restaurant. 

..-^ I made the winning basket at the game* p ) * 114 
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Commitment to^ 
others 



Application^of 
learnings in 
values, ijtanage- 
ment, inter- 
personal/ 
communicative 
skills to 
problem 
situation 
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Effective interpersonal relationships require more ^J*an social skills; it jrequires 

commitment to give and share of self. Most people 'have a need to have "someone there 

for th^m" to share problems, good news, dreams, and hopes . In small groups, share 
times when someone was there for you and what it meant to you* ? 

In small groups 91: as a cl4fss, reach a consensus about tj,he most critical problem which 
most of your peers face. Why is it a problem? What causes it? What could you do 
about It? How could it be helped by: S - 

♦ 

— analyzing values? * 

— using interpersonal/communicative skills? . ^ ♦ * 

— using management skills? 
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OVERVIEW OF THE FHA/HERO MODULE 

~\< 

Integration of the activities of the Future Homemakers of America* • 

chapter into home economics programs has been a goal of the organization 

since its inception. The degree to which this goal has been met has 

varied, depending upon the knowledge and skill of the advisor and the 

enthusiasm of the students. 

Today, with crowded school schedules, many students employed after 

school, and difficulty with transportation Tor many others, it has 

f 

become imperative to consider providing FHA/HERO experiences through 

classroom activities. In this way, a]l students benefit from the 

personal growth and leadership experience provided through FHA/HERO 

♦ 

activities. | ^ 

Teachers have found, however, they -need assistance in organizing 
the FHA/HERO chapter as part of classroom instruction. This module 

( 

assists in meeting thisgjeed. 

The FHA/HERO module is divid^l into five sections. . 
Rationale: FHA/HERO Part of t)\e Instructional Program '(p- lh ) 

The basic philosophy of vocational student organization as 
v a part of the Instructional program is supported. ' 

. Student I ntroductory FHA/HERO Module (p. 75 ) 1 

„ ; 1 — " ' " * 

* i * 

the Student Introductory FHA/HERO Module is designed to 
teach a short unit on FHA/HERO to, Home Economics* I, II 
or a Comprehensive Independent Living Cl^ss. 

? FHA/HERO SR111 Matrix (p. 86,) * 
^ ■^ r **"' f - < » 

This FHA/HERO Skill Matrix contains examples of student 
concerns related to home economics content areas using ^ 
" FHA/HERO activities. • ' *' , 

v , 118 * 9 



. Classroom Management of FHA/HERO: A Ease Study (p. 89) 

1 Classroom management of FHA/HERO is an example of how 
one teacher manages FHA/HEftO 1n the classroom as a part 
of the Instructional program. It shows how a teacher 
used ^ home economics curriculum module to plan FHA/ 
HERO activities based on student concerns. , v 

. FHA/HERO Resources (p. 93) 

Basic resources for getting started are listed. 

•w ■ ' . , 

% It is essential to use the FHA/^HERO National Handbook for Youjbh- 
Centered Leadership and the Ohio FHA/HERO Chapter Handbook w hen using 
the FHA/HERO module and planning for /HA/HERO activities. The handbook^ 
contain the detailed content and strategjjss^ needed to carry 1 out your 
Consumer/Homemaking— FHA/HERO program. 

# 

RATIONALES FHA/HERO, A PART OF THE INSTRUCTIONAL PROGRAM 



The goal of the Future Homemakers of America* organization is 
to help youth assume their roles in society through home 1 
economics education in tjj*-*reas of personal growth, famiry( 
life, vocational preparation and community involvement. . 



The stated goal is the same goal as consumer/homemaking 
education and means that the organization of the Future 
Homemakers of ^America is a co-curricular activity rather than 
extra-curricular activity., As such, FHA/HERO has a definite 
part in the curriculum through in-class and extended class . 
activities and is the challenge and responsibility of home, \ 
economics teachers, local'- and state- home economics supervisors 
and teacher educators. 

• * 

The Ohio Board of Education supports FHA/HERO as a paj;t of 
the instructional program as demonstrated in tneir March 13, 
1972 "Resolution Endorsing and Encouraging Youth Organizations 
in Vocational Education". 

To further support the role of FHA/HERO in the home economics 
education program, the United States. Office of Education 
recognizes as highly significant the concept of student 
development to full potential for all vocational -technical ■ 
education students as they prepare" to enter* (the labor market 
and to successfully assume their roles in society. 1 

* 119 
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Goals of FHA/HERO 
organization 



Vocational 
student and other 
organizations 
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Individually find pictures from # Teen Times a nd CoEd or other magazines that represent 
the goals of FHA/HERO and place in the appropriate section of * FHA/HERO; Pie . Post 
each FHA/HERO pie around the room. The goals of Future Homemakers of America are the 
goals of »home economics education made visible through activities. These activities , ^ 
based on students' interests and community, resources, develop leadership, management, 
decision-making, and goal-setting Skills. * 

Distinguish between Consumer/Homemakiiig and Job Training Vocational Home Economics 
programs. ShoW how the content"* in e§ph area ^relates to the Future Homemakers of * 
America/Home Economics Related Occupations Organization/ % 

f 

Identify the other vocational program^ and the national vocational student organizations 
fmt each one (DECA, . VIt?A f FFA, OteA) .•■ FHA/HERO is a, national vocational student ^ 
organization, jiot a club* ■ 

* *■ 
Each class member choose a vocational organization in the sbhool, & school club or a 
sport. How is FHA/HERO alike and different from other vocational organizations and 
school clubs?' Interview two members and the advisor or coach. 



What are the goals of your organization, club or spbrt?^ 
— *Who caff belong? i » 

Whajt were your main activities last year? . • 

—r What hre yovf (flans thisyear? 
' — How do you encourage personal growth of members? 

On a lar^je sh^et of paper (tab£e papefr) block in each organization name* Complete 
the 1 information for FHA/HERO in f if st block t Complete the information from 
interviews for other blocks. ° $L , J 

. , f m " . » - : ■ ■ . 1 ' 

Discuss th«jt similarities and differences. 
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1 


FHA/HERO 


DECA 




! 

». FRENCH CLUB 


Goals: p # 
Membership requirement: 
Last year's activities: 
This year's plans: 
Personal growth 
opportunities : 


V 


1 





Note that the vocational organizations are co-eurricular , 



Display a picture of a nationally famous £er90n^^ athlete) . 



How do you think this person ^hieved subcess? 
call him/her #a leader? 



this person respected? Would you 



— Who are other leaders in the* nation? community? school? 
-T- Are there leaders in your home? , 

— What does leadership mean to you? s . 

Brainstorm human characteristics for each letter of the word " leadership" . 
(democratic, delegate responsibility, develop interest, praise, recognition, plan 
ahead) Circle those qualities you think you already possess. Star those you need 
to work on. Box. in those ybu feel you would rather never achieve. 

Discuss how, as a member of Future Momemakers of America, there is opportunity to 
develop leadership skills. It starts by being in a home econonilfcs class or having 
had a home economics class in the past. 
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CONCEPTS 



Basics of 
Getting Started 



STRATEGIES 



On poster* sheet or board, generate student questions abojit FHA/HERO, such as: 
^- .What do you do? 

— How /much will it cost^ * 

— How much time will it 'take? 

Develop learning stations with current or visiting FHA/HERO members at each station 
•to explain the purpose, creed, emblem, motto, ceremonies, Impact Encounter, Degrees, 

Da » Purposes > )ictivity 

1. To provide opportunities for self -development and preparation for family 
and community living and for employment; 

2. To strengthen the function^ of the family as the basic ..unit of Society; 

3. To encourage democracy through cooperative action in the home and community; 

4. To encourage individual and group involvement in helping achieve worldwide 
brotherhood; , y 1 

« 5. To institute programs promoting greater understanding between youth and adults; 

6. -ToprQVide opportunities for decision-making and for assuming responsibility; 

7. To become aware of the multiple roles of men and women in today f s Society; 

8. * %o develop interest in home economics, home economics careers and related 

occupations. ^ 

Develop an FHA/HERO dictionary alphabetically covering intonation about FHA/HERO, 
being certain to answer all of the above student questions on the poster board. , 
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Chapter 
Management 

. Officers 



• Dues 



(Post in room, skills to be developed in FHA/HERO • ) 



— Leadership, experiences j 

— Spcial experiences 

— Citizenship development 

— Personal growth and development 
community experiences 
Communication skill development 

— Career skill development 

— Decision-making 



— Career exploration 

— Consumer learning experiences 

— Participation at local , district , 
state and national levels 

— Reqognition and awards 

— Integrated experiences with, class work 

— Parliamentary procedua** skills 

— Self-discipline 



Use the chapter scrapbook, school yearbook , past articles , pictures , slide Show of 
past events , or slides of possible ideas or chapter concerhs to give examples of 
member involvement.* 



■Do » Box Yourself In activity. 
In rooms do * F*HA/HERO Community ffuiz < 



Decide as .a class how to manage cla%s so all students have the opportunity to be 
involved. ' % « „ 

— Elept officers . 1 9 

^- Elect representatives to an executive cotjhcil 

Create a central bulletin board for communications 

Iflfls likely you will belong to organisations and pay dues foj: church, 
social clubs, fabor unions or professional organizations. t Through. FHA/ 
HERO chapter membership, you can experience leadership training ih a school 
setting to prepare for the. rest of your life* % 



— Decide how to pay dues 

— Consider a money-making project 

— Set up a payment plan so 1 students dan pay by installment 



1 'rtM*\ 



PROCESS 
SKILLS 



oo 



ERiC 



r 



CONCEPTS 



9 



. Chapter 
Concerns 



Relating 
concerns to 
goals of 
vocational 
hoot* 

economic^ 
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Discuss benefits gained from membership. 

— Teen Times / * 

— : State newsletter an£ member handbook 5 

— Opportunities and experiences at local , district , state and national levels 

Develop chapter concerns by listing a baker 9 s dozen (13 items) you are concerned 
Qbout* Circle the three things that concern you the most. Volunteer^ read circled 
items ."keep a running list of group concerns on a large sheet of p^per. * Mote that 
personal} concerns may be met through Encounter or Degree work, and that gr&up 
concerns could be met through chapter activities. The Impact planning process 
steps can tfe used #or planning either personal growth or ^jtapter activities. 

Identify state etfiphasis and activities (state projects, skill Avent.s r state 
structured activities). # ]' 

Brainstorm homemaker jobs and roles in the home and community. Identify all of the 
perennial problem ajreas of study in Consumer Homenfaking. Put each area in a roW of 
columns on the board. * 



Feeding 


Creating a 


Nurturing 


Personal 6 


Coordinating 


Economics 
yd Resource \ 


Nourishing 


Living 


Human 


Family^ j 


Work & 


the Family 


Environment * 


Development 


Textile Needs 


Family 


Management * 



Relate the identified concerns and state activities to each of the perennial problem 
areas , * . 



Develop chapterljbr class goals for current areas of study, semester or year. Decide 
on a class or chapter theme. Consider state JFHA/HERO goals and projects. * 
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CONCEPTS 


STRATEGIES 


i 


. NLmpact 
planning 
-Process 


Using resources , identify steps in the Impact planning process. When planning 
FHA/HERO activities related to current areas of study, use th£ Impact planning 
process . 




. Commi\teesi 


As a^class ot chapter, brainstorm all the committees that Would be need^cf throughout 
the year. If there are several, narrow them down by combining or eliminating some. 
Consider committees for: 




« 


Standing * 

• 


s 


« 


— Finance - budget * 

— Public relations 

— Personal growth (Encounter, Degrees, etc.) 

— Skill events 

— Program planning 






Ad \ Hoc (Special Purpose) ^ ( 


■ - ^ 

■4 


c 


. — Fund-raising v. ^ 
* — FHA/HERd Week ^ 

, — State Projects § 1 

J — Monthly program-planning 




5; 


• ** 

In small groups, assign a role to play in discussion. Explain that each group is to 

react to the leader and the group as th£ role describes. These roles could include 

as mar>y or all of the following types of ^ people one may encounter in a group: 

1) leaders, 2) followers, 3) incessant talkers, 4) gives unfavorable replies, * 

5) changes the subject, 6) interrupts the leader, 7) always starts an argument, 

8) keeps things on an even basis. Begin the round-robin with a topic to be discussed. 

(Setting goals, establishing theme, etc.) 

— At the conclusion of the demonstration, discuss the students reaction to the 

leader and the'other members involved. 
— Analyze how each would contribute/detract from*the functioning of a committee. 
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STRATEGIES 



Define functions of a good committee (agenda for meeting, defined purpose and plan 
of action, record of proceedings, selection of chairperson, all participate, 
follow-up action) . • • 

Plan an initial meeting of each committee to establish goals and ideas for the 
coming year* Each committee 1 meet and report to class. 

Outline the coming year's chapter events, and activities. Give dates, state projects 
district projects, state theme. 

Develop a school F^/HERO handbook to accompany the state and national handbook. 

Write four individual goals, one for each area of *FHA/HERO Pie. 
Write goal in each pie shape. Display in^room. As goals are 
completed, display pictures or materials showing accomplishment in 
appropriate section. v 

Begin an Encounter goal or degree. 

Memorize creed and recite it for class or at a meeting. 

Plan an I EE project to develop a leadership skill or involvement at home or in the 
community. 

Using the regional rally manual, select a skill event to help you achieve one of 
your goals. Plan and prepare for the event. 

in' pairs, form •statement about F HA/HERO - what it is, how it works, what it means 
to you. Illustrate the statement, using skits, displays, posters, charts. Share 
with class members. Consider using Encounter project, FHA/HERO week - post in 
school bulletin boards, displays. 0 ' - 
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FHA/HERO PIE 




COMMUNITY 
INVOLVEMENT 




PERSONAL 
GROWTH 




' • * 'jit 

How can you bansfit from FHA/HERO? Tha taction* of tha pia rapfasent tha 



goals of tha organisation. .Explain how aach of thaaa goals could halp you. '-V^fcjf 
( may want to, discuss thasa goals or find illustrations to support your idsat. 



s 



PURPOSES 



FHA/HERO PURPOSES t ) 

Mak$ an .overhead transparency or a handout of Hhis page 
and identify which of the eight purposes ^re represented. 



A 




t 



ERIC' » 



135 



#5 



.4 



BOX YOURSELF IN 



Ysar la schoo l 

You/ placs In ths 
chania r 



Your addrajs 



Your phons Bo._ 



> 



r 



HATI04AL 1UA/RER0 
Fublicatloo 



«o. of ffflcsrs^ 



Motional F1A/HEB0 Wtsk 



Iit^oatl Isadflusrtsrs Locatlc 



fTATB FHA/HERO 
Masting 



Mo. or officers^ 

Stat* FSroJoct 

Stats Than * 

Publication ' 




LOCAL CHAPTER 
Masting dttt i 
Ho. of officer s 
ptsr Impac t 



Spsclil Projsct^ 
Chapter Parants_ 



DISTRICT nU/fflW> 
Lsadars 



Foil Hasting 



Ss S Si *BOX YOURSELF INTO 

fiA/iicno M 

Ansvtr ths ques- 
tion* about you, 
your local chapter, 
district, region, 
stats, and notion- 
si organization* 
Tbsn suet on ths 
outside hss*y solid 

<Uns and fold on 
ths dottsd^llosto 
ask* s box* You 
asy vs&t to \iss 
ths box as s dis < 
and dsvtlop your 
own FHA/HERO g eaa 
or asks a chapter 
nobils using srery- 
ons f s box. 



REGIONAL FHA/HZRO 
laaas of stats dfficsrs 



festings_ 



HctlYitisi 
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FHA/HEHO COMMpNITY QUIZ 



Gameboard has five categories: General, Membership Requirements, 
-HERO Chapter, Organization, Pamphlets. Under each category there 
are six questions: two valued at 10 points, two valued at 20 
points, and two valued at 30 points. Teams choose the category 
and point value they want to try. The 'emcee reads the question, 
and if the answer is correct, the team receives the pdints and * 
chooses another question. When the team misses, the choice is 
turned oyer to the other team." Game continues until all the 
questions have been answered. The team with the most points wins. 

. i 

C 

FHA/HERO JEOPARDY 

Gameboard contains five questions valued from 10 to 50 points, 
under four different categories; Players are divided into teams^. 
j Have teams chefctee categories and point values. If they answer 
the question correctly they get the number of points indicated. 



GttSAAI, 


HEKBER 


NCPX) CHAPTER 


OAGAWI«ATIO»J 


pamphlets 


10/Q What la 

"Toward Waw 
Ho ri sons?" 

A. NottO 


10A? Mho «ay join 
futura Hcats- 
Mkara of 
AMrlca? 

A. Wdm Economics 
atudantt <*. 


10/Q What doss 
KBftO stand 

for? 

A. Mom Iconosilcs 
rslatad 

\ occupations 


10/Q Mm* Mjor 

lavala at which 
Putura Hois- 
Mkara of 
AMrlca functions. 
A. Chaptar* ststs, 
national 

t 


10/Q Ptctotaa 
pagsonal 
srovth 4 
davalopa>ant 

a* Ewoommw 


10/Q Tha organisa- 
tion's colors? 


10/Q What era tha 
chaptar duos? 

» . ■ 


10/Q Who »ay join 
NMO 

chaptars? 


10/Q Now awny atata 
associations 
ara thara? 

! - ^ 


m 

10/Q national 
Official 
Moatins? 


20/Q MM two 
purpoaaa . 


20/Q What ara 

stata duasT 


30/Q IMm othar 
vocational 
proa r saw 
slsdlsr to 
KIM) chaptars? 


♦ 

20/Q Nhat year was 
futurs HpM- 
* Mkara of * 
AMrlca 
found ad? 


20/Q Kit to ba 
usad for 
atudant 
plannad and 
dlractad 
sctivitiaa? 


20/Q What Is 

ths 90a 17 


20/Q What ara tha 

national duasT 


At 

20/Q Who My join 
s Rno 
chaptar? 


20/\> MM two 

afflaUtad \ 
tar ri tor las. \ 


20/Q Whara can 
all tha 
paaphlata 
V ba ordarad? 


20/Q fttclta tha 
Craad. 


— r 

30/Q Hans two usaa 
of stats dua*. 

•» 


30/J& mm four 

hOM 

sconosHcs 
rslatad 

occupations. 


30/Q , Mho ara ths eo- 
apofiaors of 
future Rom- y — ' 
Mkfrw of y 
AMrlca? 


30/Q \ Mall t 
f p way h lata 
1 with thusb- 
hall ska ten 
of in-dapth 
projacts? 


30/Q tttan • wfcara 

» * was Putura 

WnamsKars of 
AMrlca foundad? 

" "A ■ ' 


>0/Q mm thraa 
* wsas of 
national daaa . 


- — V 

20/Q What Mkaa 1 
chaptars 
Ilka THA 
chaptarl? 


30/Q Mm of 
National 
haadquartars? 


30/Q Mi tor of 

TttM TINU? 
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SKILL 


PHA/HCNO ACTIVITIES 


EXAMPLES OF INTEGRATION 


Personal Growth 


— * , — 

o Encounter 

— — — 


o Develop IEl*e related to current classroom instruction, 
o Relet* Nurturing Human Development modules to degree work, 
o Use Impact planning process to set 90a Is and select a personal growth 
projmct/ 


/^Sel f -Concept/ 
Self-Discipline 

* 

m 

* 

r 


o Aecognition Activities 
o Chapter Activities 
^ (including ali students 
o Of ficer/tommitte* 
A* cords 


—A ■ • 8 ; — ; 

0 Man recognition activities in all areas Of study, (home economics 

student of the month, outstanding foods lab group) 
0 Send parent newsletters recognising achievements of students. 
0 Develop erf Encounter project related to self -concept module in 
" curriculum. 

• 0 Use point system to reward individual accomplishments. 

0 Students develop means of evaluation (personal logs* pictures, charts) 
to assess progress toward completion of I EE, class, chapter projects. 
Students select others to help assess their progress. 


Leadership 


o Officers (c^iii, 
district, tit ate, 
national) - Rotate 
class officers* 

o Commit tea Chairperson 


e> 0 Officer assignments (i.e., president is responsible for contacting 
guest speakers for class, public relations chairperson prepares 
bulletin boards and displays appropriate for classroom activities) • 

0 Plan an IBS to develop specific leadership skills (presiding over 
meeting, chairing committee). v 

0 Implement a leadership training program in the classroom, including 
the group dynamic process and specifics on commit tea functions 
(reports, setting up agendas, recording, delegating). 

0 Form committees to investigate a concern related to currant classroom 
instruction. Taka action. 

.V 


Followship 


o Chapter member 
o Committee Hester 


0 Assign regular responsibility, for example i classroom bulletin boards/ 
displays, helping students who wera absent* assisting with labs. 

0 Provide opportunities for commit tea members to investigate and take 
action on concerns related to current classroom instruction through 
chapter project, etc. * 
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SKILL 


FHA/HERO ACTIVITIES 


EXAMPLES OF INTEGRATION 


Pari iamentary 
..Procedure 

L 


t o Chapter Meetings , 
o Skill Events 
o Constitution 
o Written Records 
Of Meetings 


• 

o Use Parliamentary procedure * A Guide To Chapter Meetings or other 
resources and develop strategies to instruct principles of basic 
parliamentary procedure. |ru addition to a business meeting, use 
parliamentary procedures to make decisions in the classroom regarding 
instructional program activities. 

o Relate use pt parliamentary procedure to other social and community 
organizations. 


Communi cation 

I 


9 

o skill Events- 

Public Speaking 
o Chapter Meetings 
o Public Relations 

Activities 
o Workshops for FHA/HERO 

Members 


o Teach public speaking skills', 

o Utilize public speaking skills when delivering oral presentations 
(class assignments, committee reports) in instructional areas and 
evaluating delivery /presentation. 

o FHA/HERO secretary shall invite speakers to class and write thank you 
notes, takes classroom notes, and maintains classroom calendar of 
events. y 

o Reporter subedts news articles dealing with classroom events. 

o Communicate program content (nutrition, home safety) to elementary 
children, community groups, senior citizens. 

o Plan information display related to current classroom instruction 
for- shopping centers, store fronts, the fair. 


Citizenship 


. o Chapter , 'School, 

and Community Service 
Activities 


. 1 I * " ' ■" - 

* 

o Coordinate work on state projects with course content (Children's 

Hospital with classroom study of Nurturing Human Development) . 
o Utilize FHAyHERp community service project suggestions in curriculum 


Home Economics 
Skills 

J 


o Skill Events 
o Chapter Activities 
o State Projects 
o Planning Process 
o Encounter 


fK^^ncorporate FHA/HERO activities in Program^pf Work, 
o Relate chapter project* to classroom instruction (provide child 
iare for PTA meetings, use student body project during food units, 
teach nutrition to elementary students) . 

s ** y 
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SKILL 



Attitude Toward 
Work 



Knowledge of 
YoGth 
Organizations 



Planning Process 
for Individual t 
and Group 
Activities 



f HA/HERO ACTIVITIES 



o Local , State, 

National Activities 
o Skill Events 



o FHA/HERO Introductory 

Module In Class 
o Encounter 
o Degrees 4 



o Encounter 

o Skill Events 

o Chapter Activities 



EXAMPLES OF INTEGRATION 



o Hold local skill events. Coordinate with work/family perennial 
prpblem, (Follow module with skill event - Job Application and 
Interview.) 

o Interpret the Consumer/Homemaking program to the community (civic 
organizations, parent FHA/HERO of neighborhood groups). 

o Relate how involvement in professional organizations and activities 
enhances your skills and attitudes toward your occupation, including 
that of ho me maker . 



o Using introductory module, have students demonstrate through a 
variety of methods their understanding of FHA/HERO. 



o Use Jmpa<9t planning process to plan FHA/HERO projects related to 

classroom areas of study ♦ 
o Use Impact planning process for IEE's or Encounter. 
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• CLASSROOM MANAGEMENT OF FHA/HEROi A CASE STUDY 



The following case study is a description of how one home economics 
teacher, M^s W., has organized FHA/HERO within the classroom. 

The setting takes place in,Frankl1ntown,- a small city high school 
with two teachers in the home-'economlcs department. Ms. W. has five 
classes each and the other teacher, who is new, has four. This is the' 
third year for FHA/HERO 1n their school. One teacher and two Officers^ 
attended the FHA/HERO Summer Leadership meeting; both teachers attended^ 
the August Teachers Conference, where they received the "FHA/HERO 
Packet". During extended service they Conferred about structure and 
decided to form mini (chapters. ^The executive council consists of a 
president from each class and the overall officers which were elected 
from the prevl^o^^^sprln^. j # ■» 

At the beginning of the school year, Ms,. W. used the Introductory 

* *tt — 

FHA/HERO module with new home economies students. -They held a class 



*c meeting to elect a president and secretary from each class. * . * 
. ' ' The teachers scared the program of 'work with their students and 



reviewed curriculum for the- year. The class presidents led discussions 
V to identify concerns relating to units being taught. 'They learned about 



* and Considered the state goals and projects which tftey thought^would . 
help tfetermfjie local FHA/HERO, projects resulting from concerns related 



to areas bt- study. 



* X. 



} In one of Ms. W's classes, officers led a session to 'brainstorm | 

— Y ^ concern* for the purpose of identifying FljA^HERO chapter project concerns ^ 
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for the first area of study - Nurturing Human Development. Student 
concerns Included^the following: teenage sexuality, child abuse, 
abortion', family planning, and teenage pregnancy. 'They focused on the 
concern of teenage parenthood, Including several of their identified 
concerns. Ms. W. and one of the officers who attended the summer 
leadership meeting explained y the national and state emphasis for that 
year, the "Family and Futures" peer education project. 

The class analyzed the concern and decided there was a need to 
inform their peers about teenage parenthood. They then voted to 
adopt the Family and Futures project. 

Ms. W. introduced the curriculum module, "Teenage Parenthood". 
She asked for a chairperson and volunteers to form a committee to 
plan Ideas for the peer education activity, using the statewHA/HERO 
Families and Futures project. Class time was given for committee 
work. Ms. W. met with the committee and shared plans for classroom 
study from the module on teenage parenthood. Other class members were 
engaged 1n small group work. The committee met several times, and' 
presented ideas for FHA/HERO activities 4o the class. I 

Through discussion, the class combined and refined the Ideas and 
voted on five projects--twb from the curriculum module and three new 
ideas. Class members selected committees. Students were asiced to 
volunteer, to be chairperson. All students 'were involved in the 
committees. 

In the two projects from the curriculum modules, committees: 

* 1) Invited a panel comopsed of people who have' experienced 
^ teenage parenthood \ Several suggestions were given 1n 
\~ the curriculum module— a teenager who got married, a teen 
^ father, pregnant ttin who' dropped put of school, etc. 
The committee asked the class for suggestions of people 




/ 



and Invited the panel participants. The coirmlttee 
chairperson presided over the class the day the panel 
came. He Introduced and thanked the panel.. The class 
secretary recorded notes from the panel. Committee 
members sent thank-you notes. 

/ ~ 

2) Researched statistics regarding teen parenthood. Again 
several suggestions were given 1n the curriculum module— 
-the number of teenage pregnancies 1n the school, county, 
$Ute, and country, number of teenage marriages, teenage 
dfvorce rate. The committee thought of some additional 
statistics they would like to gather. They distributed 
copies of their research report to all class members': 
They also wrote an article for the school paper emphasiz- 
ing the high number of teenage pregnancies in their county. 

Three of the projects were new Jfdeas developed by the Families and 

Futures project .committee. These committees: 

3) Developed a resource guide of serV^pes available to teen- 
age parents 1n their small city, They visited several 
community organizations that provide services. They 
duplicated the guide and gave copies to the school 
guidance counselor and shared their findings with the class. 

4) Surveyed high school males regarding teenage parenthood 
issues. They displayed the results of the questionnaire 
1n a computer program available in the school resource 
center. 

5) Developed a slide presentation about .teenage parenthood 
for use 1n other home economics classes and the junior 
high school. The committee sent for resources from 

. national F HA/HERO on the Families and- Futures project. 
Using information from their class study and work of the 
other committees, they developed the slide presentation. 
When practicing the presentation, the class evaluated 
them, using criteria for effective public speaking. 
The. slide ^project was so successful they received local 
news coverage. They also submitted an article to 
Teen Times about their project. 

Ms. W. made* suggestions for individual growth projects. Several 

students chose an IEE/Encounter project related to the module. One 

student developed a leaflet on nutrition for a teenage pregnant mother. 



Two students ||ve^ped T state projects display, "Drug Abuse^pd 
the Teenage Mother". A 
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Other students planned to enter *kt11 events using knowledge and 
skills they learned 1n" the module— Cop 1rig with Crisis and Home Economics 
Team Demonstration. 

The cl assures 1 dent led the class chapter 1n a reflection activity 
on what theyxWned from thelr'classroom experiences and FHA/HERO 
activities. \ ( 



c 
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* FHA/HERO RESOURCES 



OHIO 

. Ohio FHA/HERO Chapter Handbook / 

Available Fall, 1983. Order and purchase through the Ohio State 
Instructional Materials Lab, Ohio State University, 1885 Nei\ 
Avenue, Room H2, Columbus, Ohio 43210 

This handbook contains a detailed 11st of Ohio FHA/HERO \ 
resources. * 

. THA/HERO Packet" 

Available free to all affiliated FHA/HERO chapters and new 
advisors at the August Vocational Home /Economics State 
Teachers 1 Conference or on request from the Vocational Home 
Economics Section, Ohio Department of Education. The packet 
Includes the current Ohio FHA/HERO Information and Forms 
Booklet , the current state goals, projects and Information 
to begin the school year. ^ 

. FHA/HERO Rally Manual 

This manual contains all recognition achievement activities 
judged at the March f Regional Rallies, I.e., skill events, 
Award of Merit, State Degree and FHA/HtRO State Representa- 
tive. Applications for these events are due, postmarked by 
December 1, at the State Office building. .Contact the 
Vocational Home Economics Section, Ohio Department' of 
Education, 65 South Front Street, Room 912, Colimbus, Ohio 
43215, phone (614) 462-6838, for details on how todfetain. 

. Parliamentary Procedure Handbook,, A 6u1de to Chapter Meetings 

A handbook designed for each member to have their own copy or 
to use as a classroom set of resource booklets. The booklet 
shows how to organize Chapter meetingV and use basic parlia- 
mentary procedure. Order and purchase from The Ohio State 
Instructional Materials LatT, Ohio State University, 1885 Neil 
Avenue, Room 112, Columbus, Ohio 43210 

NATIONAL ^ 

. Ha ndbook for Yoflth-Centered Leadership 

The National handbook 1s available through the National 
FHA/HERO Headquarters. Future Hommakers of America, National 
Headquarters and Leadership Center, 1910 Association Drive, 
Reston, Virginia 22091 

. FHA/HERO Cataloo of Publications 

Sent to aTl affiliated FHA/HERO chapters yearly, or available'' 
6n request from the FHA/HERO National Headquarters. 

« 

The "Catalog of Publications 14 lists and describes all publi- 
cations and resource materials availableyfor sale Jrom the 
National FHA/HERO Headquarters. 
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